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ABSTRACT 

A project implemented a new tutor training model that 
used integrative learning strategies to teach more effectively to 
different intelligences and learning styles of adult learners. A 
15-hour tutor training curriculum focused on designing lessons that 
do the following: involve several learning styles and intelligences, 
encourage an equal partnership in learning, and promote greater 
creativity and self-reliance by tutors. A 1-day workshop introduced 
integrative learning strategies. To train all tutors i;* the new 
model, the project developed a tutor mentor program. Tutor mentors 
attended a 2-hour training workshop each month to learn about 
integrated learning strategies and a specific exercise or activity to 
teach to their group of 12~ 15 fellow tutors. Evaluation results 
indicated the follow?" .g: tutors had a higher level of understanding 
of the components of the iour-part lesson plan; 89 percent of tutors 
felt comfortable or very comfortable using a variety of integrative 
learning techniques at the close of training; and the project was 
successful in instilling th^ core concepts that learning is fun, 
tutoring is a partnership, and tutors often learn from their 
students. (Attachments to the 20-page report include the following: 
outlines of training for five sessions, trainer curriculum guides 
that indicate concepts, group interaction style, and materials; tutor 
mentor materials, including handbook; evaluation forms; progress 
report forms; and workshop and other flyers./ (YLB) 
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PART II : NARRATIVE REPORT PdgS 1 

I . GOALS AND ACCOMPLISHMENTS 

Tne main goal of the Excellence for All project was to increase tutor 
confidence and effectiveness an working with adult learners who have a 
variety of learning styles and learning difficulties. Six objectives were 
written to meet this goal . Five of the six focused on the design and 
implementation of a new tutor training model which utilizes Integrative 
Learning Strategies to teach more effectively to different intelligences 
and learning styles. Tne other objective focused on the recruitment and 
training of a small, specialized group of tutors who would use the Auditory 
Discrimination I ndepth Method (A.D.D.)to teach learners with auditory 
problems. The objectives were as follows: 

1. To enable volunteer tutors to identify and teach to their learner's 
strengths and preferred learning styles. 

2. To use the most up-to-^iate and successful learning strategies in 
teaching all Project Read tutors and learners. 

3. Torepla.e negative learning experiences with positive . effective 
experiences which are related to the learner's needs and real-life 
reading goals. 

4. To empower learners to take an active role in their learning process. 

5. To train specialized tutors who can work with specific learning 
difficulties. 

6. To involve tutors and learners as equal partners and participants in 
designing and evaluating teaching techniques. 
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ACCOMPLISHMENTS 

We worked with Peter Kline, Director of the Center for Integrative 
Learning in Syracuse, New York, as a consultant on how to include 
teaching strategies that address the seven intelligences and five 
learning styles in our tutor training. He met with us in the Fail of 
1989 to conduct an all-day workshop for tutors and students and to 
discuss a variety of teaching strategies with our staff, who wrote and 
designed the training curriculum. He then returned in June to respord 
to our training design and the experiences we had pilot testing the 
design during two series of training in January and April. We made a 
few additional adjustments and felt that we had a workable design. 

In reviewing the objectives, we feel that we have met all 5 of those 
dealing with the tutor training design implementation and evaluation. 
Because of a variety of barriers, we made a decision not to recruit and 
train a specialized group of A.D.D. tutors (Objective #5). Instead, we 
adjusted this objective by including an introduction to the principles 
of the A.D.D. method in the fifth night of the core training. The 
reasons for this change and how we adjusted to meet this objective will 
be described in greater detail later in this report. 

Our accomplishments can be summarized as follows: 
1. A fifteen hour tutor training curriculum has been designed which 
successfully teaches lay tutors to design lessons which involve 
several learning styles and intelligences, encourages an equal 
partnership in learning, and promotes greater creativity and self- 
reliance by the tutors. (See Attachments A and B for training 
outlines and teaching plans for all five training sessions.) 
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The results of our evaluations document the effectiveness of the 
model . 

We conducted a one-day workshop in November 1989 in which Peter Kline 
introduced integrative learning strategies to a mixed audience of 
tutors and adult learners already working in the program. This gave 
a positive kick off to the project and stimulated interest among 
current participants. 
3. In order to train all tutors (not just new tutors) in this new model, 
we developed a Tutor Mentor program during the summer of 1990. 
Twelve "model" tutors were recruited to be Tutor Mentors and trained 
to conduct monthly teaching meetings with groups of 12 to 15 fellow 
tutors. The Tutor Mentors attend a two hour training workshop each 
month where they learn background on integrated learning strategies 
and a specafic exercise or activity to teach to their group. Eight 
groups have been meeting since August 1990. (See Attachment C for 
further information.) 
4. Due to a great deal of interest among literacy programs and the 
demand to share the model , our staff conducted 3 workshops on the 
model. We first presented a short workshop at the Southwest L.V.A. 
Conference in San Diego >n the Spring. Then we offered a day-long 
workshop on the traimng in Southern California in July and in 
Northern California in August. These two workshops were sponsored 
and funded by the Literacy Chapter of the California Library 
Association and were attended by a total of 60 literacy staff members 
from around the state. The response was enthusiastic and positive. 
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B. EVALUATION RESULTS 

Several different types of evaluation measures were conducted. We 
were trying to answer several questions about the training design. 
These included: 

L. Can lay tutors with a mix of backgrounds and educational experiences 
effectively learn how to teach to different learning styles, 
intelligences and learner goals in 15 hours of training? 

2. Can lay tutors effectively apply integrative learning methods in 
their lessons? 

3. Can we design a training which promotes a more positive learning 
experience for students, and a more equal learning partnership? 

We designed several different evaluations to answer these questions. 
First we had eight practicing, previously trained tutors attend the 
January training in order to compare the old and new models. Secondly, 
we had the new tutors complete evaluations of the training at the 
conclusion of the 4th night of training. Finally, we did a follow-up 
survey in September 1990 of those new tutors trained in January, April 
and July. These surveys were designed to assess the effectiveness of 
the training model itself, and to identify what strategies tutors 
actually used in lessons. We were also interested in seeing whether 
there was an increase in creativity and less reliance on text material 
for lesson plans. 

We reviewed monthly reports and state-mandated progress reports 
(referred to as CALPEP) to see if goals were more clearly defined than 
in previous tutor groups. We have monitored learner progress and talked 
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with the learners to see if they feel involved as partners in learning 
and supported in working on their goals. (See attachment D for samples 
of evaluation forms and Attachment E for progress report forms.) 

The following page contains 3 charts which show results of tutor 
evaluations. The first chart compares responses between 52 tutors 
trained in 1989 with the old model and 61 who went through the new 
model. The chart, which compares answers on several key questions, 
highlights several points. Overall, tutors in the new training group 
had a higher level of understanding of the components of the 4 part 
lesson plan. The only area which showed a decrease was word work, which 
we spend less time demonstrating in the new model. We were most 
interested in seeing how prepared tutors felt to begin tutoring. There 
was no significant difference in response between the two groups. This 
provides evidence that this new training doesn't scare people off, or 
make people feel less confident about their ability to tutor. 

The second cart shows responses by tutors in the new training only. 
This chart ..dicates how comforta ble tutors felt about using a variety 
of integrative learning techniques at the close of training. We were 
encouraged to find that 78% of the tutors felt comfortable or very 
comfortable in identifying learning styles and involving the 7 
intelligences in lessons. This indicates that tutors understand and 
feel comfortable with these newer aspects of training. The 2 areas 
that tutors felt less comfortable with were specifically knowing how to 
involve the body in learning and using mind mapping. We did fird that 
tutors who attended our July and September trainings felt much more 
comfortable with these than the first 2 groups we trained. We credit 
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Page 7 

that to some changes we made after meeting with Peter Kline in June. 
Mind mapping is used in training to teach people to focus and synthesize 
information. However, we discovered the tutors weren't clear on how to 
apply this technique in teaching reading and writing. After we 
increased their use of the technique in training their comfort level 
increased, but their usuage in tutoring was still low. 

Chart 3 shows the responses on key questions on the Follow-up 
Questionnaire sent to 40 tutors who had been tutoring at least 2 months. 
Of the 40 questionnaires sent, 21 were returned. We have grouped these 
responses in categories which relate to specific issues. 

Question 19 surveyed whether tutors felt training prepared them 
adequately. 86% agreed that they felt prepared and 100% agreed or 
somewhat agreed with the statement. This was an improvement over the 
68% who felt prepared at the close of training. Although tutors show a 
high level of comfort in working with learning- styles (90%), they seem 
to feel less able to design lessons which involve the 7 intelligences. 
81% agreed or somewhat agreed that they were able to do so, but only 30% 
agreed that they were comfortable involving the intel licences. Yet, 
when asked if they could teach a topic 2 or 3 different ways, 95% agreed 
or somewhat agreed with this statement. 

The responses to questions 23, 24, and 25 indicate that we were 
successful in instilling the core concepts that learning is fun, 
tutoring is a partnership, and that tutors often learn from their 
students. Tnaddit:>n. 71% of the tutors agreed that they felt good 
about their learner's goals (95% agreed or somewhat agreed with that 
statement) . 100% felt that at least some progress was being made. Only 
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14% indicated that they felt frustrated in their tutoring. 

The next set of questions surveyed to what extent tutors are using a 
variety of techniques in their lessons. The most interesting group of 
questions for us related to the use of text material, supplemental 
matenals and tutor-created materials. Even though 76% of the tutors 
use text materials at least periodically, 90% use other types of 
materials at least periodically, and 95% use tutor-created materials at 
least periodically. Overall, we feel these numbers, indicate that tutors 
-.re more creative, use more diverse materials and rely much less on 
teaching texts as their main source of lesson material. In addition, 
they use games or fun activities fairly often and 90% read aloud to 
their students at least periodically. Tutors did not frequently use 
kinesthetic learning techniques or music in their lessons. We spend 
almost no time discussing the use of music during the training, and this 
ie reflected in the evaluations. We would still like to strengthen our 
teaching of working with kinesthetic techniques and music. 

We looked at the progress reports (CALPEP) to determine whether 
tutors were writing more specific and measurable goals. Our review did 
find that aost tutors were writing clear, measurable goals such as, "to 
read hobby magazines, to read mysteries for pleasure, to write letters 
to friends, to write orders at work," rather than more global goals such 
as "to get ahead at work, read Challenger Book 2, or read better." 

In reviewing tutor monthly reports, we see an increase in diversity 
or lessons, the use of goal-directed materials, and tutor-created 
materials. Overall, we feel that this training has been successful in 
teaching tutors to be open to learner goals, to pay attention to 
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learning styles, and to be more flexible in the variety of materials 
they use. Learners feel more involved in helping plan lessons, take an 
active part in lessons, and feel that they are working towards clear 
goals. 
CHANGES kND REVISIONS 

As previously mentioned, we made several adjustments to successfully 
meet Objective 5 on training a specialized core of A.D.D. tutors. Our 
initial plan was to work with Phyllis Lindamood, developer of the A.D.D. 
method, as a consultant and trainer for this specialized group. Several 
developments made this infeasible. 

First of all, the limit of $200 per day for consultant fees was too 
low to meet Phyllis's fee of $600 per day for 5 days of training. 
Secondly, during the period of time between writing the grant and 
receiving it, we had other experiences trying to train lay tutors to use 
the A.D.D. approach. After 16 hours of training we found our lay tutors 
did not feel enough confidence to use the approach. Of the two tutors 
who did begin using the approach, both found it difficult to get their 
learners to meet at least four times a week. 

Because of these constraints we decided to focus on our efforts on 
designing an effective multi-modal training model that could be 
effective tor our learners with auditory discrimination problems. In 
addition, we chose to include the A.D.D. approach to teaching consonant 
aid vowel sounds in our final night of training which is held 6 weeks 
after tutors are matched and working. At this time tutors are able to 
apply and absorb these techniques because of their experience. We also 
decided to tram the Tutor Mentors more thoroughly in the A.D.D. method 
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of teaching consonant pairs and the vowel circle so that they could 
teach it in their mentor groups. 

In addition to this change, we also found that as we explored and 
clarified the core concepts of our training model that they, in fact 
became core concepts for our entire program. We, therefore, decided 
that we needed to do more to teach these concepts and strategies to 
everyone. We added the tutor mentor groups for greater outreach, 
offered 2 in-service programs on the new model for new tutors and 
learners, and opened all of our other group activities to learners as 
well as tutors. 

11 • BUDGET COMPARISON 

Several factors prompted a few budget adjustments. A letter was sent to 
the Department of Education in July requesting permission to make these 
budget changes. Because we were not able use Phyllis Lindamood as a 
consultant, we received permission to reallocate the funds for her in order 
to pay for increased time used by the staff and tutor trainer to design and 
revise the training. The budget was adjusted by talcing $1700 from the 
"other" category (where the consultant fees were budgeted) and reallocating 
them to the salaries category. 

On the following page the breakdown shows the budget as it was 
approved, the adjusted budget, and the amount expended in each category. 
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III. 



CATEGORY 

Salaries 
Trave 1 
Equipment 
Supplies 
Library Kat'l. 
Other 

BREAKDOWN OF OTHER: 

Consultants 
Local travel 
Postage 
Printing 
Telephone 



APPROVED 
BUDGET 

$ 9,000. 
400. 
0. 

3,000. 
500. 
12,100. 



10,750. 
200. 
200. 
750. 
200. 



TOTAL 



$25,000 



ADJUSTED 
BUDGET 

$10,700. 
400. 
0. 

3,000. 
500. 
10,400. 



9,050. 
200. 
200. 
750. 
200. 



$25,000. 



AMOUNT 
EXPENDED 

$10,847. 
418. 
0. 

2,840. 

362. 
9,921. 



8,531. 
0. 
160. 
983. 
247. 



$24,387. 
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IMPACT ON ONGOING PROGRAM 

This project has had a tremendous impact on the ongoing operation of 
the program. Not only has it provided us with a new and more exciting 
tutor training curriculum, it has deepened the philosophical base of the 
program in a way that affects the quality of all of our interactions and 
activities. 

Although our program has always involved adult learners as active 
participants and offered group learner activities to supplement 
individualized tutoring, the discussions and plying required for this 
project forced us to really make learners equal partners in all we do. 
As w. named and agreed upon our core concepts for training, we 
discovered that they translated to core concepts for the program. Our 
core concepts are as follows: 

1. Learning is FUN (for everyone). 

2. We are all teachers and learners. 
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3. We are equal partners in the learning process. 

4. We are all readers. (Some of us just read engine diagrams and 
people better than we read print.) 

5. Tutorirg is a discovery process.- the tutor is a detective. 

6. Emphasize strengths to teach to weaknesses. 

The specific numbers of people affected by the project are as follows: 
40 tutors and learners spent a day in an -'Everyday Genius- 
workshop with Peter Kline in November 1989 to learn about 
integrative learning. 

* 69 tutors completed training under the new model, during 4 sets of 
trainings held between January and September 1990. 
61 adult learners were matched with these tutors during this 



time. 



* Twelve veteran tutors have been trained to teach more about 
Integrative Learning as Tutor Mentors. 

* Of the current group of 120 active tutors, 65% have attended at 
least one Tutor Mentor meeting since August 1990. 

* 04 literacy staff professionals from library and community based 
literacy programs in California attended a staff training 
workshop on the Integrative Learning Tutor training model. 

Overall, this has been a very rewarding and stimulating project. 

SPECIFIC ACTIVITIES 

Although some of our activities have been described already, this 
this section will describe the main activities of the project in 
sequence . 
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A. Consultation Stage 

Peter Kline, director of the Center for Integrative Learning, 
joined us in November 1989 to conduct an al'-day workshop called, 
"Meet the Genius in You". Ihis workshop allowed us (as staff) to see 
Peter teach integrative learning strategies to tutors and students 
while we observed. It also gave us a frame of reference for our 
planning time with Peter which followed. Twenty-one tutors and 14 
learners attended the 9 a.m. to 4 p.m. workshop, and everyone rated 
it as excellent (see Workshop Flyer, Attachment Fj . 

B. Training Design 

Once we met with Peter three of us spent December and early 
January designing the curriculum for the new model. The design team 
consisted of Leslie Shelton, Director of Project Read; Holly FulghUF>- 
Nutters, Tutor/Student Coordinator; and Joan Sheldon-Conan, Tutor 
Trainer. 

The training that we developed was designed to be held as a series 
of 3 evenings and a Saturday over a three week period of time. Then, 
6 weeks later, a final 2 hour session is held to teach specific 
approaches and provide for follow-up and check in. This model is 15 
hours in length (3 hours more than our previous training.) 

Although the new model includes the standard information included 
in most tutor trainings such as the four part lesson plan (language 
experience, word work, goal directed learning and text work) we put 
most of our effort into designing the following components. 
1. Core Concepts : In order to set the tone for training and create an 

open and accepting attitude among the potential tutors, we felt it 
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was necessary to name and present a series of core concepts that 
are the basis for our program operation and training. These 
concepts, which have been previously listed, include statements 
such as "we are all learners and teachers, everyone is a reader, 
focus on assets to teach to weaknesses." By naming and discussing 
these concepts the groundwork was laid to create equal 
relationships and recognize everyone's strengths, including the 
learners . 

2. Learning Styles J L the_Sev en Intelligences : It was important to us 
that tutors have some basic awareness and understanding that each 
of us has several learning styles, and that how information is 
presented is critical to how well another person is able to take 
in and integrate information. In addition to explaining the 
concepts, we created exercises in which tutors could practice and 
apply these concepts throughout training. 

3. Modeling: We designed and redesigned exercises so that we would 
model how to engage several learning styles and intelligence 
systems as we taught material to the tutors. We found it 
important, to stop and examine how many intelligences were involved 
in an zeroise after teaching it. For example, we would have the 
tutors analyze language experience. As a result, they discover 
that 6 of the seven t nte 11 agency are involved. Another example 
is that the first nicht each person makes a name tent, and as part 
of the exercise is asked to think of a symbol that represents a 
quality they bring to training. They then draw the symbol on the 
name tent, share their symbol with a partner, and introduce one 
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another to. the whole group. Later, after learning about the 7 
intelligences, they come back and see how many were involved in 
this exercise. 

4 " ^act icing Technique s: It was critical -for tutors to practice 
designing lessons that involve the 7 intelligences during training 
and in homework assignments. We felt that we needed to build in 
as much small group and individual pract. ce as possible so that we 
could see how well they were able to apply what they were 
learning. (See Attachment B for the teaching outlines developed 
for al 1 5 sessions. ) 

5. Emphasize Crea tivi t y a nd De-emphasis Tgvtc Th e four-part lesson 
plan was stressed as a structure for lessons. In this training we 
placed more emphasis on goal directed learning, and tutors were 
assigned a number of homework exercises to practice designing 
games and goal-directed activities. Although a variety of text 
materials were shown and discussed at training very little 
emphasis was placed on text material. Our hope was to empower 
tutors, encourage creativity and decrease reliance on text 
materials as a major source of lesson material. 
6 - In cluding Whole-Language A ctivities & A.D.D. Jechnigues: The 
whole- language approach involves immersion in the language, with 
equal stress on reading and writing activities. These activities, 
including reading aloud, being read to, writing poetry, using 
story circles, and duet reading are taught as part of the overall 
approach to involving the learner in multi-modal learning 
approaches . 
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A.D.D. techniques, which integrate the use of ear, eye, and 
mouth in learning consonants and vowels are taught the fifth night 
of training, after tutors have been working for a month and can 
understand aid apply the information more effectively. 
1 ■ Support M aterials : Because we did not have a standard tutor text 
for the tutors to read in this new model, we created a packet of 
reading materials for each session. See a list of handouts 
attached to the outline for each session (Attachment B) . 

In addition to the reading material, we developed a series of 
charts to reinforce the visual learning style. Tutors are taught 
mind mapping, and are asked to use this technique to summarize 
several training sessions. The use of music is demonstrated in 
several sessions, but is not stressed. We struggled most with 
teaching ways to involve the body (kinesthetic intelligences) in 
learning. Many of our learners are strongly kinesthetic learners, 
but few of our tutors are. This was probably the greatest 
challenge in the training design. Oar teaching of this improved 
after Peter Kline's return visit in June. 
C. Implementation Phase: First Training Jarwary-February 1990 

This training was conducted during the months of January and 
February. Eight veteran tutors attended training as evaluators and 
19 new tutors were trained. Based on feedback from the evaluations 
of both groups, we made several adjustments. These included adding 
more paired teaching experiences and more practice with kinesthetic 
learning approaches. The training was given again in April with 
additional adjustments in timing and exercises. 

19 
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D. Evaluation/Consultation with Peter Kline 

Peter returned in early June to review and respond to our training 
model and to brainstorm solutions to areas where we felt stuck. 
Peter also presented a half ^day workshop cal led a "Peter Kline free 
for All". The focus of this workshop was on using music in lessons, 
involving the body in learning, and visualization techniques. We 
chose these areas of focus because these- were the ones we felt least 
successful teaching in training. Peter modeled a number of ways to 
have tutors and learners problem-solve kinesthetically, which we 
found insightful . Yet, kinesthetic learning is still the most 
difficult for tutors to apply in their lessons. 

We conducted the training one final time during the grant period 
in September 1990. With four full sets of training, we feel that we 
have fine-tuned the curriculum successful ly. Our concerns have 
continued to be the difficulty of presenting a great deal of material 
over a short period of time with as much practice as possible. In 
total 69 tutors completed training in this model. 
E. Teaching Integrative Learning to all Tutors & Learners 

In order to have as many tutors and learners be exposed to this 
model, we held two in-services for tutors and learners in February 
and March 1990. (See Attachment F) Tne February meeting, called 
"Meet the New Project Read", introduced participants to integrative 
learning and a number of the activities. Tne second in-service was 
done to present the concept of a learning center, which would include 
monthly group activities for learners as well as for tutors. Tne 
Tutor Mentor program (previously explained) was designed to replace 
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monthly tutor inservice programs. We also wrote articles in the 
Uitor and Student news letters to explain the program . (See 
Attachment G . ) 

Attachment H includes flyers describing the variety of learner 
activities and tutor/ learner events offered during the grant period 
to reinforce the training model. 
MA TERIALS PURCHASE D 

The following materials were purchased as part of this project: 

1. 40 copies of Integrative Learning packets for those 
attending the November 1969 workshop. (Supplied by the 
Center for Integrative Learning, Syracuse, N.Y.) 

2. 40 copies of Peter Kline's book The Everyday Genius and 
Acce 1 era ted Learni ng given to participants in the November 
1989 workshop. 

3. 32 copies of The Every day Genius . 12 for placement in 6 library 
collections in Northern San Mateo County and the remainder for new 
and current tutors interested in further reading. 

4. Three tape recorders for tutors/ learners to use in lessons. 

5. A set of 15 tapes of classical music for accelerated leamirg 
produced by Accelerated Learning Systems, Denton, Texas. 

6. 1 complete set of A.D.D. teaching materials including 1 copy 
of Book 1 and 2, 4 sets of letter symbol tiles, 4 sets of 
colored blocks, 4 sets of letter cards, and 1 set of felts 
with consonants and vowel sounds. 

7. 100 packets of tutor training materials were printed and compiled for 
each of the 5 training sessions. 
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LOCAL PUBLIC LIBRARY INFORMATION 

1. Names and locations of agencies who volunteered services: 

Many local organizations support our literacy program. I will not name 
all of them. The following organizations provided assistance to this 
particular project. Trie Literacy Chapter of the California Library 
Association provided funding and coordination for the two professional 
staff workshops held in northern and southern California. Tne California 
Library Association is located in Sacramento. Tne Literacy Chapter has no 
set office but is administered from the office of the current chair. 
During the grant period the chair was Brerria Gray at the Santa Clara County 
Office of Education in San Jose. In addition, the Southwest Region of the 
Literacy Volunteers of America, organized the conference in which we 
presented a workshop on the training model . Tne conference was coordinated 
by trie Huntington Beach L.V.A. program. 

2. Amounts and types of materials acquired to support literacy activities: 

Tnis report has previously discussed the types and materials used to 
support this project. We use a variety of text materials that were not 
purchased with these grant funds. Our choices of texts include the 
Challenger Series, books 1 through 8 by New Readers Press; the Reading for 
Today Series by Steck- Vaughn; and a variety of specialized materials for 
writing, grammar, spelling, and GED preparation. We use the Laubach Way to 
Reading books with a very few learners who have very little knowledge of 
the alphabet. In addition to the text materials that can be checked out 
directly from our office, we have collections in 6 library locations that 
contain about 1000 titles of high interest/low reading level books for 
learners and support materials for tutors. 
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3. Names and locations of libraries supporting literacy programs: 

Project Read in North County offers services for the libraries of the 
cities of South Sen Francisco(2 branches), Daly City(4 branches), Pacifica- 
(2 branches). Mi librae, and Brisbane. These were the libraries which 
directly benefitted from this project. 
• Number of volunteers trained to serve local literacy programs: 

During the project period of November 1989 through September 1990, 84 
tutors began training and 69 completed training. During a typical fiscal 
year, we train approximately 100 new tutors and retain 100 current tutors. 
. Number of adults participating as students in the project: 

Sixty-one learners were matched with the 69 tutors trained during this 
project. 
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OUTLINES OF TRAINING 
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PROJECT READ 

North San Mateo County 

A program of 
South San Francisco & 
Daly City Public Libraries 

(415)877-5329 



Session One 



STAFF: Tutor Trainer: 
Tutor-Student Coordinator: 
Director: 
Office Manager: 



7:00-7:30 pm 
7:30-7:35 

7:35-7:55 

7:55-8:10 
8: 10-8:: 10 
8:20-8:40 

8^0-8:^5 

8:45-8:50 
8:50-9:00 



Joan Sheldon-Conan 
Holly Fulghum-Nutters 
Leslie Shelton 
Deborah Jfoenig 



Welcome 
Introductions 

- Qualities you offer as a tutor 

Overview Of Training 

- What our hopes and expectations are 

- What you'll be learning in the next couple of 
weeks * 

Who Are Our Learners 

- Project Read slide show 

" L iS ?, US \ i0 , n ° f the strer « ths motivations of 
adult students 

We Are All' Readers 

- A different view of reaiing 

Moving Beyond Literacy 

- What is the link between literacy and lire? 

Looking At The Way We Learn 

- Exploring different learning styles and 
intelligences 

Making Connections 

- Where Project Read fits into the California 
Literacy Campaign 

Journal Writing 

Summary 

- Core Concepts 



State funded by 
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So. San Francisco Public Library . H40\x/f 



•or Avcnur \ n San Francisco. CA 94080 



9:00-9:10 
HOMEWORK: 



Homework Assignment 



- Using the Learning Styles inventory in your homework 
packet, determine the learning style of someone you will 
see before our next tutoring session and bring the 
result with you to the next class ♦ 

- Read the material on learning styles and be ready to 
discuss it. 

- Bring lunch on Saturday! 



TRAINING HANDOUTS FOR SESblON 1 



Agenda 

"An Orientation to Literacy" 

"Theory of Multiple Intelligences Challenges Educational 
Programs" 

"Six Keys to Quicker Learning" 

"Plain Talk On Building the Chain of Learning" 

"Barsch Learning Style Preference Form" 

Application for Permission to Participate 
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PROJECT READ 

Worth San Mateo County 

A program of 
South San Francisco & 
Daly City Public Libraries 

(415)877-5329 



9:00-9:10 am 

9:10-9:20 
9:20-9:35 

9:35-9:45 

9:^5-9:55 

9:55-10:20 



10:30-10:40 
10:40-10:45 
10:45-11:20 

1 1:20-12:00 

12:00-12:30 
12:30-12:40 
12:40-12:45 



PROJECT HK&D TUTOR TRAILING 

Session Two 



Greetings, Discussion Of Homework 

- Overview of the day 

Getting Ready: The Good & The New 
Reading — What Is It? 

- What do you remember about learning to read and 
reading in the past 

Different Approaches To Reeding 

- The traditional approaches 

- Our approach 

Assessing The Student 

- Explanation of the Project Read interview and 
assessment 

Viewing The Student As A Whole 

- Looking at vocabulary, comprehension, phonics 
skills and learning styles in an orgoing 
assessment process 

Break 

Multi-Modal Exercise 

Meeting The Student 

- Hearing their stories 

- Identifying Interests, skills, goals 

Goal Setting 

- Isolating short- & long-term goals 

- Identifying tasks 

Lunch 

Getting Ready: Body Words 

4-Part Lesson Plan And The Learning Cycle 

- Overview 
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BEST COPY AVAILABLE 



12:1*5-1:15 Language Experience 

- Introduct ion 

- Videotape 
-^Paired practice 

1:15-1:45 Word Work 

- Irrtroduct ion to word pattern practice 

- Paired practice 

1:45-1:50 Using Games In Lessons 

1:50-2:05 . Review Learning Styles and 7 Intelligences 

- Relate to lesson pJ.anning 

2:05-2:10 Summary Of Day 

2:10-2:15 Homework Assignment 



HOMEWORK: 



- Read the handout — Games & Activities . Select a game 
and play it with another person. 

- Create your own game using the Word Pattern List , and 
identify the learning styles being used to learn it. 



- Read the handout — Language Experien ce. See if you can 
come up with one other activity you can do with Language 
Experience . 



TRAINING HANDOUTS FOR SESSION 2 



1 ) Agenda 

2) "The Language Experience Story 11 

3) "Sight Words" 

4) "Vocabulary-Building Methods" 

5) "Word Patterns" 

6) "Four-Part Lesson Plan" 

7) "Games and Activities" 

8) Tracy's RDPA 

9) "Reading & Writing Skills" 
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7:00-7:05 pm 
PROJECT READ 

North San Mateo County 7:05-7:25 



A program of 
South San Francisco & 
Daly City Public Libraries 

(415)877-5329 



7:25-7:30 

7:30-7:50 
7:50-8:05 

8:05-8:15 



8:15-8:20 
8:20-8:35 



8:35-9:05 



9:05-9:15 



PROJECT READ TUTOR TRAIlffMC 

Session Three 

Welcome Back 
Paired Teaching 

- Teach the game you prepared for your 
homework to another tutor 

Overview Of The Evening 

- What we f ve learned so far 

- What we'll learn tonight 

Meet A Tutor/Student Pair 

Working With Specific Learner Goals 

- Brainstorm activities to meet goals 

Dealing With Unclear Or Vague Goals 

- How to generate ideas/goals 

* Wishes & Dreams 

* 10 Things I Love To Do 

* Writing/Reading Goals from Life Goals 

Relating Reading & Writing Goals To Life 
Goals 

Evaluating Learner Progress 

- Overview of CALPEP (California Adult 
Learner Progress Evaluation Process) 

* How to administer 

* Tie into goals 

- Writing goals for CALPEP & Monthly 
Reports 

An Overview Of The Materials Used In 
Tutoring n 

- A chance to look at some of the ways 
Project Read materials can be used. 

Questions & Summary 
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So. San Francisco Public Library • 840 Wni Uranae Avon 



uv -o. San Francisco, CA 94080 
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HOMEWORK: 



- Meet with another tutor in your training group. Based 
on the information on the student biography, create ways 
to teach a goal-directed activity. Use the Project Read 
collection in the library as a resource . Bring your 
material and ideas with you.- 

Read the article titled "Getting Ready" and the 
article on comprehension. 

- Read the following material: 
- To The New Tutor 

- The First Tutorial Session 

- Tutor Report Forms 

- Fill out the Tutor Training Evaluation 
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TRAINING HANDOUTS FOR SESSION 3 



1) Agenda 

2) "Examples of Learner Goals 11 

3) "Description of CLC Readily/Writing Levels 11 

4) CALPEP Where We Started 

5) Monthly Report Forms 

6) Tutor/ Student Match Form 

7) Evaluation 

8) "Getting Ready" 

9) Developing Comprehension Skills 

10) "To The New Tutor" 

11) "The First Tutorial Session" 

12) Sites Available for Tutoring 

13) Goal-Setting Packet 

14) "10 Things I Love To Do" 



34 



4 




PROJECT READ 

North San Mateo County 

A program of 
South San Francisco & 
Daly City Public Libraries 

(415)877-5329 



7:00-7:05 pm 
7:05-7:15 

7:15-7:45 
7:45-8:20 



8:20-8:40 



8:40-9:00 



PROJECT BEAD TUTOR TRAINING 



Session Four 



Welcome Back 

Getting Ready Activity 

- "Think And Listen" 

Teaching Triads 

- In groups of 3» one person teaches, one person 
learns, and one person gives feedback ♦ 

Comprehension 

- Overview 

- Literal comprehension and use of contact clues: 
" Jabberwocky" 

- Using poetry to teach comprehension: 
"Los Angeles 1936" 

Other Kinds Of Reading 

- Silent Reading: how to monitor silent reading 

- Whole Language approach to reading: the 
inportance of reading aloud to your student. 

Story Circle 

- Validation of different points of view 

- Summarization through Haiku 



Summary Of Training 
Clo sing 



9:00-9:10 
9:10-9:15 
HOMEWORK: 

Bring completed CALPEP form to Training night 5. 
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TRAINING HANDOUTS FOR SESSION 4 



1) Agenda 

2) "From Oral to Silent Reading" 

3) Inquiry Worksheet/ "Los Angeles, 1936" 

4) "Poetry Forms and Writing Activities" 

5) "The Role of Games in Learning" 
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PROJECT READ 

North San Mateo County 7 . QQ-7 • 1 0 

A program of 
South San Francisco & 
Daly City Public Libraries 7 : 1 0-7 : 4 0 

(415J 877-5329 

7:40-8:115 

8:45-8:55 
8:55-9:05 
9:05-9:10 
9:10-9:15 



PROJECT READ TUTOR TRAIHIHG 



Session Five 



Welcome 

- Review of Core Concepts 

Review Learner Goals from CALPEP 

- What's Working? 

Challenges For Tutors 

- Spelling 

- Auditory Discrimination Problems 

- Error Handling 

Duet Reading 

Using Music in Teaching 

Review 

GRADUATION! ! i 
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"Spelling Expectancies" 

"Checklist for Analysis of Spelling Errors" (Andre) 
"Checklist for Analysis of Spelling Errors" (blank) 
"The A.D.D. Program - Auditory Discrimination in Depth" 
"How to Handle Errors" 
"Duet Reading" 

"Duet Reading" Reading Exercise 
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TUTOR MENTOR JOB DESCRIPTION 



TYPE OF 
WORK: 

PURPOSE : 



TRAINING AND 
SUPPORT : 



DURATION OF 
JOB: 

TIME AND 
PLACE : 



Tutor Mentor 

To set up communication , trai ni ng and support systems 
for tutors through monthly meetings which will be run 
by a Tutor Mentor who has been selected by the Project 
Read Staff. 

The Project Read staff and Tutor Trainer will offer: 

*An orientation to the Tutor Mentor system. 

^Monthly meetings designed to help the Tutor Mentors 
facilitate their groups. The meetings will offer 
suggestions to enhance lessons and design strategies 
to address different learning styles. 

12 months 



The Project Read staff will provide the Tutor Mentor 
with the names for their tutor mentor group. Tutor 
Mentors will select the best possible time and 
location for their groups based on consensus. 

DUTIES: * Attend monthly meetings with Project Read staff for 

training . 

^Conduct monthly meetings with the Tutor Mentor Group 
to share the ideas from the training. 

"Create a learning environment in which all 
participants will share their expertise. 

*Communicate with the Project Read staff. 

QUALIFICATIONS: *Must have tutored for six months. 

*Must be willing to make a 12 month commitment as a 
Tutor Mentor. 

*Must be willing to maintain contact with group 
members and Project Read staff. 

*Must be dependable and prompt. 
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*Should have good group facilitation and communicat ion 
ski 1 Is . 

*Should have a sense of humor and fun. 

FRINGE BENEFITS: "Development of group facilitation skills. 

"Development of creative problem solving techniques. 

"Professional support from Tutor Trainer and Project 
Read staff . 

"Exposure to newest learning theory and strategies. 

"Membership in a very special grouo of people, THE 
TUTOR MENTORS. 
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Tutor Mentor Handbook 

June, lyyO 

Written oy 

Holiy Fuighum-Nutters 
Peter Kl ine 
Can Renz 
Joan She ldon Conan 
Lesl le Sheiton 
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THE GREAT ADVENTURE 



PURPOSE 

The underlying philosophy of the Tutor Mentor program is that 
everyone is a teacher ana everyone is a learner, and that peer groups 
can most etfectively serve to enrich and support the work of each of 
us . 

When we come together to share our ideas and learn from one another, 
we become encouraged to try new things in our lessons. 

The tutor mentor groups will offer new learning strategies which can 
be applied to tutoring sessions. They also provide a place to applaud 
successes and brainstorm solutions to challenges. 

CORE CONCEPTS 

The core concepts of the Project Read Literacy Program allow for a 
new definition of the learner and or the learning process. 

Thi ough an understanding of these concepts, we build a firm 
foundation for learning. They include the following: 

1 . We learn more easily when learning is fun. 

2. We are all learners and teachers. 

3. Everyone can reaa. 

4. We need to focus on assets rather tnan deficits. 

5. Learners and tutors are equal partners in a learning 
re lat lonsnip . 

6. Errors are useful in highlighting what needs to be learned. 

7. People learn better when they are interested in what they are 
learning . 

8. Everyone has a dirferent approacn to learning. 

9. Learning ana tutoring is the process of exploration. We are all 
detectives and explorers in that process. 

10. Ir we can reaiscover how we learnea as children, we will 
discover effective techniques that can be applied to adult 
learning . 

The Tutor Mentor program will help us discover and design ways to 
apply these concepts in our lessons. 

Accepting that we are all learners is essential to successful 
tutoring. Because we view both learners and tutors as equal 
partners, we anticipate that learners will have the opportunity to 
teach tutors and that tutors will not only be receptive to the 
learning experience, but will encourage their learners to take that 
opportunity. As tutor become learners and learners become tutors, a 
dynamic and exciting process occurs that is less directed by teaching 
text and more directed by the interests ana goals of the learners and 
tutor s . 
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Effective tutoring sessions are based on the premise that tutors and 
learners are detectives who are always considering new areas of 
learning to explore. As tutors, you need to explore with your 
learners the strengths they bring to tutoring and build on those 
strengths. Errors give tutors clues they need to strengthen certain 
skill areas. Hence errors are viewed as windows of opportunities 
because they highlight the work that needs to be done. 

We know that learners already have a set of reading skills which we 
can discover. They may read car engines well, or trees well, or 
people well. From this viewpoint, the job of the tutor is to 
discover how learners read and engage tnem in applying these skills 
to the reading and writing process. As a result, learners have more 
ownership in the learning process and take more responsibility for 
learning . 

Studies show tnat in ail subjects, people learn best when the 
learning process is run, interesting and has direct application to 
their lives. Recognizing that learning can and should be a tun 
process trees us and our students from the confines of lifeless 
tutoring sessions. 

TRAINING MODEL 

Out of our core concepts we have derived a tutor training model that 
has served as a framework in building the tutor mentor program. This 
training model recognizes each of us as a learner who uses different 
learning styles and intelligences along with different motivations 
for learning. Learning takes place in a variety of ways and modes. 
Our recept weness to how others learn, coupled with individualized 
instruction, creates effective learning situations. 

The model recuses on understanding and using the seven intelligences 
(musical , kinesthet ic . 1 inguistic , logical -mathematical , 
interpersonal, visual or spatial, and intrapersonal ) when planning 
lessons. Because most teaching or reading and other subjects relies 
heavily on only two of the seven intelligences (linguistic and 
logical-mathematical), many of our learners were iert out of the 
learning process. Wne.i we engage many or- all or the intelligences 
through an integrative learning pr oeesiu , our students can learn aore 
quickly ana errectiveiy. ay engaging the learning styles of our 
students, (visual, auditory, kinesthetic, print oriented, or 
intei active) and turning the responsibility for learning over to 
them, tutors can focus more on creating a positive environment and 
structuring lessons that promote discovery. The end result is that 
tutors and students are empowered, and enjoy sharing their 
discoveries and ideas with others in the tutor mentor groups. 

Our training model has goals, structures and processes, but is meant 
to be expanded and further defined by each person who uses it. 
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MEETING ORGANIZATION 



The organization of the regular Tutor Mentor meetings will be left to 
the raci 1 itators , but should follow certain general principles. 

Each Tutor Mentor group will be composed of approximately 15 members, 
based on geographic locations. Each group will come to a consensus on 
what day of the week their monthly meeting will be, and where they 
will meet. It will be up to the tutor mentor to contact the members 
of the group and set up the meetings. If we have enough tutor 
mentors, some groups may be taught by mentor teams. 

We suggest that meetings be two hours in length, and that 50% of the 
time is spent on the presentation of a teaching activity which can be 
used in individual lessons. The otner 5U% of the meeting can be 
spent sharing wnat ' s gone right ana brainstorming solutions to 
problems that occur in tutoring situations. Please be careful to 
avoid gripe sessions oy stressing the positive aspects of learning 
situations. 



Your role as a group leader will often be that of a facilitator. In 
that role, you will encourage group members to play an equal part in 
the process by asking them to occasionally assume the role of 
facilitator. As the group evolves, mentor groups may take on special 
projects that can contribute to Project Read as a whole, like 
creating additional activity sheets, submitting material for the 
creative learning center, or evaluating sections of the Project Read 
col 1 ect ion . 

A p.. ssible structure might be: begin with an icebreaker like M The 
Good and the New" so people can share their successes. Go on to 
discuss successes and problems people are facing and brainstorm 
solutions. Then use one of the activity sheets for about an hour. 
Follow with a "Think and Listen" activity. 
(*These processes will be taught during mentor training.) 

COMMITMENT 

As a Tutor Mentor, you have agreed tc call your group together once a 
month.. The meetings should be designed to attract at least two 
thirds or trie membership each time. This involves inviting people to 
meetings and reminding them' of the times they are held. 

The Lime, day and location or" the meeting should be based on a 
consensus or your group members. We ao, however, require that you 
meet once each month. If tor some reason the mentor is unable to 
meet this commitment auring one particular month, please contact the 
o r r i c e . 
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Tutor Mentors must attend monthly mentor training meetings which will 
be given by the Project Read starr at a pre-schedul ed time. 

We ask that /uu commit twelve months of your time to the Tutor 
Mentor pr oyram . 
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ACTIVITY SHEETS 



Activity sheets will provide a new type of learning activity at each 
group meeting. (We've developed some samples. Each group can also 
develop their own activity sheets.) The sheets should present 
activities that are open-ended, run, ana easy to do. They should 
also use several intelligences and learning styles. 

We would appreciate it if you could send us a copy of any activity 
sheets you use, including any you develop yourself. We're interested 
in what's working and how we can help each other. We'll also be able 
to share them with other Tutor Mentors. 

MEETING FACILITATION GUIDELINES 

Here are some guidelines to help you facilitate your group: 

Two factors essential for a dynamic and satisfying discussion are 
that it be: 1.) Focusea on the issue being considered. 2.) Well 
paced so that it is not limited to any one approach, nor dominated by 
only one or two persons. A good moderator acts as a facilitator by 
raising questions to help keep t\e discussion both moving and 
f ocus'ed , 

Because one or the primary goais of the group is to set a 
comfortable environment in which all participants are free to share 
their thoughts, reelings and observations, it's important that all 
members be treated with equal respect. Each individual member should 
be allowed a full opportunity to express his or her voice without 
dominating the discussion. 

The role of the facilitator is to focus the discussion if it strays, 
and to help highlight key points, as well as to keep the agenda on 
schedule. It may be necessary sometim.es to help people wrap up what 
they're saying. You can do this by suggesting only two more comments 
on the subject before going on to something else. 

In general, a raciiitator does the following: 
*Keeps the meeting format friendly and informal. 
* Is neutra 1 . 

* Encourage:- group discussion without allowing one person to dominate 

the conversation . 
*Practices retraining all negatives into positives. 
* Keeps tne meetings well focused and on time. 

MJses questions to move the discussion aiong, to draw out and 
clarify what the participants mean. 
*Ctten restates or paraphrases others remarks. 
"Allows tor silence. People need time to think* 
A Tries to vaijdate everyone who is present at least once. 



Funding ror thiia project is supported by a tederal Title VI Library 
Construction Services Act Grant. 
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APPENDIX 

LEARNING STYLES 

'.'Corif usion about learning and teaching tnat occurs n traditionally 
taught classes may result from the fact that we not only perceive 
things rrom different points of view, but also learn most effectively 
in different styles. Auditory, kinesthetic, visual, print-oriented 
and interactive learners should be given equal opportunity to 
experience through their own" strengths . " 

Although we all have a dominant learning style, we use many of them 
as we process information. Your dominant learning style is what's 
on the rront line — it's both your first reaction to new information 
and how it's processed. When working with your learners, it's best 
to present new information in their dominant learning style first, 
then try to reinforce it with other styles. For example, if your' 
student is a visual learner, you might want to write new spelling 
words by color coding the syllables in the words and follow up by 
asking the student to spell each word out loud. 

The following chart shows the aurerent learning styles. 



Learning 
Style 


Symbol 


Description 


Possible ways to engage it 


Auditory 




Takes in new information 
through the ears. 
Can hear an address and 
remember it. 


Drama, guided imagery, songs, 
chants, poems, oral present- 
ations. 


Visual 




Thinks in images . 
Remembers an address by 
seeing it in their mind. 


Charts, graphics, visual 
symbols, colors. 


Kinesthetic 


X 


Needs to move their body 
in order to learn. 
Needs to write down an 
address and say it over. 


Learns best by doing. 
Involve movement of the body 
to teach and present concepts. 


Print- 
Oriented 




Takes in new information 
by reading it. Reads 
an address and remembers 
it. 


Worksheets, crossword puzzles, 
Newspapers , novels . 


Interactive 




Needs to discuss 
information . Needs 
a chance to reflect 
and discuss. Remembers 
an address by saying 
it to another person. , 


Brainstorming , mind-maps, 
discussion , plays . 



Kline, Peter. The E ve ry a ay Genius . Great Oceans Publisher, Virginia 
190b, p. a'/u. 
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LEARNING INTELLIGENCES 



Howard Gardner in h 
multiple intel 1 i gen 

1 . Human beings h 
ana not one ge 

2 . Each inte 1 1 ige 

3. Any sigrnfican 
He identined the f 
1 inguistic , spatial 
intra-personal . Er 
learning inte 1 1 igen 



is book, Frames of Mind , describes his theory of 
ces which is based on the principle that: 
ave evolved to have several distinct intelligences 
nera 1 intel 1 igence . 

nee is relatively independent of the others. 

t achievement involves "a blend of intelligences." 

ol lowing intel 1 igences — logical -mathematical , 

, bodi ly-kinesthetic, musical , inter-personal and 

rective lesson are ones that engage as many 

ces as possible . 



The following is a chart or iearning styles 



Learni.no 
Intelligence 




Description 


Possible ways to engage 
intelligence 


Logical- 
Mathematical 


+4 


Abstract thought , 
counting , organization , 
logical structure. 


Critical thinking activities, 
breaking words into smaller 
parts and reassembling them. 


Musical 




Sensitive to rhythm, 
pitch , intonation , ,/ 
music. 


Poems, plays, jazz chants, 
songs, ran music, musically 
guided imagery. 


Linguistic 

—w^ 




Sensitive to language, 
meanings and the 
relation of words. 


Vocabulary activities, 
grammar, poetry, essays, 
plays. 


Spatial 




Keen observation, visual 
thinking, metaphor. 


Graphs, charts, color codes, 
guided imagery, pictures, 
posters, mind mapping 


Bodily- 
Kinesthetic 




Control of one's body 
and of objects, timing. 


Mime, games, skits 


Interpersonal 




Sensitive to others. 


Discussion groups, skits. 


Intrapersonal 


% 


Self-knowledge, 
Sensitive to values. 


Poetry , meditation , guided 
imagery, discussion groups. 



We use learning styles to take in inrormation and learning 
intelligences to process and store it. 



Grow. Gerald. "Theory ot Multiple Intelligences Challenges 
Educational Programs". Fall 1987. 
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ATTACHMENT D 



EVALUATION FORMS 
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LITERACY 
CAMPAIGN 



TRAIN ING EVALUATION 

^LntTion? thHlfr^f *' S 1 "" C ° nfllder th « flret "-ting 
^orientation), the all-day-Saturday training, and tonight'* training aeaaion. 



What did you like bast about the training? 



2. What did you like least about the training? 



3 * ^!*J«i? lr ? le ^ C nuaber that indic «*« *">w well you feel you underatand 
the following elementa of literacy tutoring: «noeracana 

not at all somewhat well viry well 

a. Language experience l 2 3 

b. Word pattern practive l 2*3 

c. Sight word. J 2 3 

d. Goal aettlng \ 

m. Goal-directed learning 1 2 

ualng auppleaantal 
aateriala 



2 3 
3 



4. What la your evaluation of the written homework aeaignaenta? 



— v? over 



Literacy Project 
North San Mateo County 

Daly City Public Library 
So San Francisco Public Library 
840 Wesl Orange Avenue 
So. San Francisco, CA 94080 
(4tS) 877-5329 

State funded by CaWonua Library Service* Art (CLSA) 
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5. We used several audio-visual aids in the training: the Project Read videotape 
the videotape on meeting your student, the videotape on language experience, 
and the slide show on word patterns. 
Were these helpful to you? How? 
Which were most helpful? Least? 



6. What topics need additional explanation or clarification? 



7. 



Please evaluate the following qualities of the training, using a scale 
of 1 through 5, 1 being the lowest and 5 the highest . 

a. Presentations were clear and concise 



b. Presenters were knowledgeable about 
their subjects 

i 

c. The setting was comfortable 

d. I feel as if I an part of a team 

e. I feel prepared to begin tutoring 



1 
1 

1 
1 



2 
2 

2 
2 
2 



3 
3 

3 
3 
3 



4 
4 

4 
4 



5 
5 

5 
5 
5 



8. Additional thoughts, advice, words of wisdom: 
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PROJSCT READ 

Worth San Mateo County 

A program of 
South San Francisco 
Daly City and Pacified 
Libraries 

(♦1 5)877-5329 
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PROJECT READ TUTOR TRAINING 



EVALUATION 



TODAY'S DATE 



1. What did you like best about the training? 



2. What did you like least about the training? 



3 * SlTASM: S^VE JSJ% a-ng; feel you understand the 
a. Language experience ^ ^ somewhat 



T 
2 
2 
2 
2 



well 



3 
3 
3 
3 



4 
4 
4 
4 



b. Word work 

c. Goal setting 

d. Goal -directed learning 

e. Using supplemental materials 
U. e. newspapers, texts, p ro j. 

Head collection, poetry, etc.) 

1 -presents noLcojf^Me ^'SUSS.'^^g^e?!. of 1 to 4 

a. Identifying learning styles 

b. Involving the 7 intelligences 

in lesson planning 

c. Using the body to learn 

d. Getting ready activities such as 

the Good & New, Wishes 4 Dreams 

e. Mind-mapping 

f. Using games 



2 
2 



3 
3 



4 
4 

4 
4 

4 
4 
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5. What topics need additional explanation or clarification? 



6. 



Please evaluate the following qua! ities of training, using a scale of 
1 through 5, 1 being the lowest and 5 the highest , 

a. Presentations were clear and concise 12 3 4 5 

b. Presenters were knowledgeable about 12 3 4 5 
their subjects 

c. The setting was comfortable 12 3 4 5 

d. I feel as if I am part of a team . 12 3 4 5 

e. I feel prepared to begin tutoring 12 3 4 5 



7, Additional thoughts, advice, comments, words of wisdom. 



TO BE COMPLETED THE FOURTH NIGHT OF TRAINING 



1. Please rate how well you understand and feel able to use the following 
ideas and activities in lessons. Circle the appropriate number. 



a. Comprehension activities 

b. Think and Listen 

c. Writing activities (Story 
circle, Expand-a-story) 

d. Poetry 

e. Duet Reading 



not at all somewhat wel 1 very well 
2 3 4 
2 3 4 
2-3 4 



2 3 4 

2 3 4 



2. REMEMBER TO HAVE A GOOD TIME! 
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Follow-up Questionnaire 
Integrative Learning Tutor Training 



Name 



1. 



3. 



Are you currently working with the student you were original lv 
assigned to? ; yes no 

How long have you worked with your student or how long did you 
work with your student? r 
0-3 months 4-7 months 7-12 months 

If you stopped working with your learner, did you feel that s/he 
met her or his goals? yes no 



Please circle your answers on the following scale. 
How often do you use the following 
in your tutoring sessions: 



4. 
5. 
6. 
7. 
8. 

9. 

10 



11. 



12. 
13. 
14. 
15. 

16. 



Language Experience Stories 
Goal Directed Learning 
Word Work (word patterns) 
Work with text books 
Work with tutor created 
material 

Work with material from 
other sources, library, 
Techniques to stimulate 
visual thinking — pictures, 
colors, photographs, 
diagrams, etc. 
Mind-maps or brain-storming 
techniques ^ 




etc , 



fun activities 



Music 
Games or 
Involve the body in learning 
Ice-breakers or Getting 
Ready Activities 
Read aloud to your student 



2 
2 



the following statements from 1 



Rate 

Circle your answer- 



Agree 



17. I feel comfortable working 
with my student's learning 
styles . 

18. I feel good about the goals 
that my learner and I have 
set . ' 



4. 

Somewhat 
Agree 
2 



4 
4 
4 
4 



Somewhat 
Disagree 
3 



5 
5 
5 
5 



Disagree 
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t 



Agree Somewhat 
Agree 



Somewhat Disagree 
Disagree 



19. Tutor training gave me 
enough information to begin 
working with my student. 

20. My learner is making progress 
and meeting his or her goals. 

21. I feel able to design 
lessons which involve the 
seven intel 1 igences . 

22. I have noticed that my 
student's self-esteem has 
increased since I began 
tutoring him or her. 

23. I feel like my student and I 
are partners in learning. 

24. My student and I have fun 
learning together. 

25. Sometimes, my student teaches 
me . 

26. I rely on textbooks and work- 
books as the main content of 
my tutoring sessions. 

27. I find it easy to recognize 
and praise my student's 
successes . 

28. I'm able to teach a subject 
or skill area two or three 
different ways. 

29. I like creating games and 
special materials to use with 
my student . 

30. I feel frustrated a lot 
in my tutoring. 

30 



2 

2 



2 
2 
2 
2 

2 

2 

2 

2 



3 
3 



3 
3 



3 
3 
3 



4 
4 

4 

4 
4 
4 
4 

4 

4 

4 

4 



If you have noticed a change in your student 's self-esteem, 
please describe how this is exhibited or expressed by them. 



31. What are some of the goals that you and your student have 
accomplished? 



32. What kinds of materials have you created to use with your 
student? 



ERLC 



80 



ATTACHMENT E 



PROGRESS REPORT FORMS 



81 



ERIC 




CALIFORNIA STATE LIBRARY 

California Adult Learner' 
Progress Evaluation Process 




CALIFORNIA 

Lrrawcv 

CAMMJGN 



MONTHLY TUTOR REPORT 
for the month of 



(year) 



<E3Jr- TuZok : Pluuz tomptztz tkU iom and utixrw it to thz o^-tce at the. 
e«d oi zvviy month! Vko^U Read, W Vut 0 *angz Avenue, S. San F*aneuco 940*0 



Adult learner's name: 
Tutor's name: 



Tutoring site: 

□ Check here if site is different from last month *. ?l d a S ^ Co^\<Z^ iAfS f r* 

_ J m „ in gLAcK imk. in dark , clear wrtf/jw 

Record of Hours: ; ' (J 



Dates 



Travel Preparation Tutoring Other Total 
hours hours 



Week 1 












nuun 


Week 2 














Week 3 














Week 4 














We«k5 














J TOTAL 

T ~ ~ _ 1 _ « 













C/tecfe ii 
tkU <U a 
new goal 

□ 



□ 

□ 

□ 

What progress wag made toward learner's goals? 



Relevant only for tutors 
trained after June 1988: 

CuAA**t CtC Uvt* W,W,S,P, 



BEST COPY AVAM&UE ^ 



[ CALIFORNIA STATE LIBRARY - California Adult Learner Progress Evaluation Process 



TUTORING ACTIVITIES: 

Materials used (books, magazines, maps, etc.): 



Methods used (language experience, word pattern practice, homework, etc.): 



Textbook (Laubach, Challenger, other) and lesson numbers: 



book iHA40n wmbeA 

BEGINNING OF MONTH 



book ICAion wmbex 

END OF MONTH 



How has the learner's everyday reading changed? 



How has the learner's everyday writing changed? 



Comments/successes and difficulties: 
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PLEASE complete. tivU &onm and kzXjjJm it 
to the. oiiict at the end o£ each month. 
Keep a copy youK om KiionxU. 

PROJECT REAP 

640 Wea* Oiarsge Avenue 

South San fwwuAco, CA 

877-5329 




CALIFORNIA STATE LIBRARY 

California Adult Learner 
Progress Evaluation Process 




CALIFORNIA 
LnXRACY 
CAMPAIGN 



REQUIRED INFORMATION 



WHERE WE STARTED 

&A*ST Tutui: P£e<ue <ic4CtL6 5 alt fhe dottouxinQ question* uxtfi tk<l adult Iqjvmqa. by- 
the. end otf the (^ovJLth tuton^mg button. Qomplztz one. copy {±ok ijoua izcoicU and 1 
<&end one copy to the o^-cce: PROJECT REAP, 840 w. Orange Ave., S. San F*anccdco CA 94080 



Adult Learner's ntme: 



Tutor's ntme: 



(i) Date: 



Mo. 



Dty 



Yr. 



(2) Reading habits: 



Here is t list of some things thai people 
often read. How often do you read these 
things outside the tutoring session? 



Of those you do read, which 
are easy for you to read; 
which *e hard? 
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Not 


Sometimes 


Regularly 


Easy 


A 






at 


(once or 


(almost 


to 


Little 


Very 




all 


twice a 


every 


Read 


Hard 


Hard 






week) 


day) 








Street/traffic signs 


□ 


□ 


□ 


O 


o 


o 


Menus 


□ 


□ 


□ 


o 


o 


o 


Mail/bills/lettcrs 


□ 


□ 


□ 


o 


0 


o 


Labels/instructions 


□ 


□ 


□ 


o 


0 


o 


Notes from school 


□ 


□ 


□ 


o 


o 


o 


Bank machines, etc. 


□ 


□ 


□ 


Q 


o 


o 


Comics 


□ 


□ 


□ 


O 


o 


o 


Reading books to child 


□ 


□ 


□ 


O 


o 


o 


T.V. guides 


□ 


□ 


□ 


O 


o 


o 


Newspapers 


□ 


□ 


□ 


O 


0 


o 


Magazines 


□ 


□ 


□ 


o 


0 


o 


Religious materials 


□ 


□ 


□ 


0 


0 


0 


Work materials 


□ 


□ 


□ 


0 


0 


0 


Books 


□ 


□ 


□ 


0 


0 


0 


Other 


□ 


□ 


□ 


8i 0 


o 


0 
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CALIFORNIA STATE LIBRARY - California Adult Learner Progress Evaluation Process 



(3) Writing habits: 

Here is a list of some things that people 0f thosc y° u do wntc - which 

often write. How often do you write these tre for y° u 10 wme : 

things outside the tutoring session? wh,ch 8rc hard? 





Not 


Sometimes 


Regularly 


Easy 


A 






at 


(once or 


(almost 


to 


Little 


Very 




All 


twice a 


every 


w rue 


nara 


tiara 






week) 


day) 








Checks 


n 


n 


n 
i — i 








Notes/memos 


□ 


□ 


□ 


o 


o 


o 


Orders 


□ 


□ 


□ 


o 


o 


o 


Recipes 


□ 


□ 


□ 


o 


o 


o 


Forms/applications 


□ 


□ 


□ 


o 


o 


o 


Reports 


□ 


□ 


□ 


o 


o 


o 


Letters 


□ 


□ 


□ 


o 


o 


o 


Stories/poems 


□ 


□ 


□ 


o 


o 


o 


Articles 


□ 


□ 


□ 


o 


o 


o 


Greeting cards 


□ 


□ 


□ 


o 


o 


o 


Crossword puzzles 


□ 


□ 


□ 


o 


o 


o 


Othi-r 


□ 


□ 


□ 


o 


o 


o 



(4) Outside the tutoring 
session, approximately 
how much time do you read 
during a typical week? 



□ Not at all 

□ A few minutes 

□ About an hour 

□ Two to three hours 
D Four or more hours 



(5) Outside the tutoring 
session, approximately 
how much time do you write 
during a typical week? 



□ Not at all 

□ A few minutes 
G About an hour 

□ Two to three hours 
D Four or more hours 



9 

:RIC 



(6) Reading Goals: 

The adult learner wants to 
improve his/her reading so 
he/she can . . . 



Goal 
Goal 
Goal 
Goal 



4&- 



Indicate 
CLC Sun 
Level 

R W S P A 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 
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CALIFORNIA STATE LIBRARY - California Adult Learner Progress Evaluation Process 



(7) Writing Goals: 

The adult learner wants to 
improve his/her writing so 
he/she can . • . 



Goal 
Goal 
Goal 
Goal 



Indicate 
CLC Start 
Level 

R W S P A 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 



(8) Estimate of overall 
CLC reading level 

[CatL^o^rua LctQAactj Campaign] 



□ R - Readiness - recognize letters and numbers 

□ W- Sight words and vocabulary of interest 
D S - Simple sentences 

n P - Complex sentences and paragraphs 

D A - Appiication to new situation 



(9) Estimate of overall 
CLC writing level 

[Catc^oKrua Lit Viae tj Cumpcugw) 



□ 
□ 
□ 
□ 
□ 



R - Readiness - write letters and numbers 
W- Sight words and vocabulary of interest 
S - Sentences that form complete thoughts 
P - Sequenced sentences to form paragraphs 
A - Application for different purposes 



(10) Which one of these "I 
phrases would can't 
describe you best? read/ 1 



M I can 


*i can 


"i can 


"I can 


read. 


read, 


read, 


read, 


but 


but 


but 


and 


only 


I can't 


not 


I like 


simple 


under- 


under 


to read." 


things.** 


stand/ 1 


pressure." 





(11) Which one of these 
phrases would 
describe you best? 



"I 

can't 
write.' 



SG 




"I can 


"lean 


"I can 


"lean 


write, 


write. 


write, 


write, 


but 


but, 


but I 


and 


just 


only 


can't 


Mike 


letters 


simple 


spell." 


to 


& words," 


things.** 




wnte." 
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MEET THE GENIUS IN YC u! 



Remembering the Natural Joy of Learning 



A VERY SPECIAL WORKSHOP 
FOR STUDENTS AND TUTORS 
by Peter Kline 



Saturday, November 18, 1989 
9 am to 4 pm 

Serramonte Library Meeting Room 
Downstairs 
40 Wembly Drive, Daly City 

Did you get frustrated when you were in school? 
Learning to read was hard, but you knew you weren't dumb! It 

was the way you were taught. 

This workshop is fun. It will teach you how to use your natural 
way of learning and it will help you learn better and faster now. 

Peter is an expert in 
helping you to unlock your genius* 



DON'T MISS THIS SPECIAL PAY! 



ONLY 40 PEOPLE CAN ATTEND, YOU MUST RESERVE A SPACE, 
CALL PROJECT READ AT 877-5329 OR SEND IN THIS FORM TO LET US KNOW YOU ARE 

COMING, 

YES! I'LL COME to THE "MEET THE GENIUS" 



A (NAME) Send to: Project Read 

cDir- r- West Orange Ave 

tM-> S'6 South San Francisco, CA 94080 




PET|R KLINE, nationally recognized educator and Project Read Conll^S 
extraordinaire, wili present activities and ideas on:. 



\ : ^.|Mul^Sensoiy teaching 
* How H l ea ™ Wlth your wnole bod y. 

^Visualizing what you learn. 

*How to use music in your tutoring sessions. 

Share your successes with Peter and bring him your most 

challenging questions. 



Come Join theFun! 






PROJECT READ 

North San Mateo County 



1 



ill Ul... 



'South Franct'sco 
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Here, (s y<n<r chane. ~h leccrn wore, about hoco our 
Y^ra^ is ckanaina So that u*. U mQre ^ 

effective, as + u fors , learners , and s +*fr. 

c^esLe. and vill fell you. aloouf • 

mtc /nWaf.Vd Uarnirxa Model- far* ? 
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READING 
IS 

UNDERSTANDING 

HELP YOUR STUDENTS UNLOCK MEANING 
BY BUILDING 

COMPREHENSION SKILLS 

We'll cover: 

*Pre-reading activities 
-Post reading activities 
♦Monitoring Silent Reading 
♦Forming effective comprehension questions 
Workshop presented by Holly Fulghum-Nutters 

Wednesday, November 15, 1989 
7:00 - 9:00 pm 
West Orange Library 
South San Francisco 



PLEASE 
JOIN US / 



SPEAK OUT ABOUT LITERACY 
AT WORK!!! 

Make a difference! 

Help Make the Workplace 
a Place Where Everyone can Read! 



Joim Usl 

W«it Orang* Library 
W«d. f January 3, 1990 

1 ~ 9:00 pa 




0 
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Catch an idea 





0 

FRir 



...and write it down. 



Come to a night full of ideas on Writing 
Robert DeVight will give a workshop on: 

*IDEAS TO HELP WRITERS 
EASY WAYS TO START WRITING 
WAYS TO KEEP ON WRITING 

Get lots of ideas to help you become a better writer! 

Join us! 

A Writer's Workshop 

Wednesday, January 17, 1990 7-9:00 pm 

Project Read Auditorium 
340 West Orange Avenue, South San Franc^n 



At The Ubmty 



In Celebration of National Book Week 
January 21 to 27, 1990 

Spend an evening with Award Winning Author and Cartoonist 

Charles Johnson 

Who will talk about writing as a process, 
read some of his material and answer questions about writing 

Join us for a thought-provoking evening 



January 25, 1990 
7:30 pm 

West Orange Library, Auditorium 

Reserve Seating - For More Information Call 

877-8525 



Sponsored by the California State Library Foundation 
and the California Center for the Book 
in Cooperation with the National Book Foundation and the 
Center for the Book in the Library of Congress 




STUDENTS <ffAA/ULY 

u?jnf~ cve^ ca^ aJj0zci 









February 13. 1110 



-^eRRAAfc>itfre~ Library 



How does the drug crisis affect your life? Do you worry 
about your children taking drugs? Many different things have 
been done to reduce the use of drugs in our society, but still 
this is a major problem in our country. WHAT DO YOU THINK WE 
CAN DO OURSELVES? WHAT CAN OUR GOVERNMENT DO? 

Come out and talk about this with other students. One of 
our students, Penny Rivers, will take your ideas to Washington, 
D.C. in March. Here is your chance to make a difference. 
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Pam Nicholls, a well-known workshop leader and 
friend of Project Read, will present a workshop for 
both learners and tutors on ways to remember what 
you read. By visual ing what you read and making 
associations with those pictures, you can remember 
more and have fun at the same time. 

Come and learn how to do it and have a great 
time. 



PROJECT READ OFFICE 
West Orange Library, Auditorium 
South San Francisco 

Wednesday, June 27, 1990 
7:00 - 9:00 pm 



© catch a glimpse of, witness, speculate, contemplate, view 
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Project Read, North County 

Never a Dull Moment ! 

My idea of a relaxing summer is wanina as the dam fin h.. ts,. 
on fn the Praj "t ReXf « This ™?, 2 '. he 3ummer - " fe S°« 

lSSi»r ' ° f f«r the «eer 

Th.3 ,. „ee rlg „ ta , « I'S^rllS' 10 - 

* We completed a special project called Nev Br«d,r, t«m m . ^ 

* We began our federally funded Excellence far ah „mi^ ♦ , 
training model using Integrative LeTrni™ str!££I P TK° JeCt to ^elop a new 
first offered in January and ref ine^ T ? neV tr8l " 1ng W83 
Holly and I were on the road nr^uL LX ? > " 9 the SUmmer 
California to present th ^ modeUo SnS^, -? h ° P3 1n Northern and s ^thern 
tremendous In^ri?.*^ We have ™ 

'SIMr!:^ ™« effort to share your 

our tutors the newer tra i no I T ° f the 3trate * 63 of teachi ng all of 
The thirteen it^VtonX^?^? c t ns8 ? n ? better **or aupjort. 
i n additional trai tSmn^ySSSSJX M ; nt ° r J utor3 ^ve spent 1 0 hours 
great success. YourTt^ ^ ^ to make this a 

dories U 'earnersT^^ 

transition from steet local fundi nn w P . ywr as well as the anticipated 
Federal grant fell hroug Tha Ifr^ZuV^X^ ! nt " an 6Xpected 
creative fundra.sing adventures %Z iL L* 'Vil ? ° PP ° rt r ty for further 
to bowl at the Bowl -a-Thon (see ba?k ni- fV „ 1p ' ,f yOU v ' 3h ' D Y 3i 9ning up 
helping with a bu^tt . " 
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PROJECT READ is 
supported by funds 
from the cities of 
So. San Francisco, 
Daly City, and 
San Mateo County. 

In addition funds 
are raised to help 
meet the budget. 
Tim, spring we have 
raised over $14,000 

DO NORS INCLUDED 

Atkinson foundation 
$10,000 

Human Race 

■SSF VfilzncU 0& Ub. 
$1000 

Funding &ve.n£i 
$1400 

Individual do no KM 
Jesus Armas 
Jeanne Goodrich 
Nancy Hale 

SPECIA L THANKS 

to those students 
and tutors who 
wal ked or ran in the 
Human Race. 
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Mind Mapping 



How does your mind work? Do you take in 
ideas in a logical , linear fashion or is your 
mind more like a Jackson Pollock canvas 
upon which colors are splashed in random 
order? Reserach done by Tony Buzan 
suggests that our minds work more like a 
Pollock canvas. "The brain does not process 
data in a strictly chronological manner." 

Your method of jotti ng down notes duri ng a 
tutor inservice meeting or organizing your 
thoughts before writing a thought provoking 
letter-to-the-editor can be greatly 
improved. How? The answer, in two short 
words, is MIND MAPPING 

— — 

HOW TO MAKE A hi ND. MAP 

Barbara Lau in her article 
"Mind Mapping" suggests 
doing the following to make 
a mind map Effective mind 
maps are colorful, so get a 
blank piece of paper and 4 
to 5 colored pens Use key 
words that "are concrete and summon up the 
same idea or image each time they're used. 
Use strong noun3 and verbs ...they'll help 
you remember." Follow these stepa to 
effeciently organize your thoughts and help 
your students do the same. 

1. Print the main idea in the center of the 
page and draw a geometric shape around it 

2. Think of as many ideas or topics that 
you can that relate to the main idea. Write 
one or two words that summarize the idea 
and draw a li ne connecti ng it back to the 
main idea. 

3. Write down as many sub topics as you 




can and connect them to a topic. 

4. Add details to fill out or support ideas. 

5. "Create doodles, such as dollar signs 
for a financial idea or an ear for 
communication. They are symbolic ways to 
note key points." 

You don't have to go through these steps in 
order. Maybe you'll think of a topic, 
sub-topics and supporting details all at 
once, in that case. ..go for it... just be sure to 
capture your ideas by wnti ng them down on 
the mind map. 

Use your colored pen to connect words that 
^ m |M _ are clustered around 
"H one idea. It helps 
•„a\ioVV> _ highlight connections 
and i3 easier to see. 

WHAT'S IN IT FOR ME? 

Because mind 
mapping offers "a 
flexi ble format, it 
stimulates the creative 
flow of ideas. Additionally, it can improve 
learning and recall. By expressing ideas 
with key words you get at the essence of each 
point and put it more clearly in your mind." 
^ Information is easier to remember and 
'review because you digest it as you write it 
down. Finally, research indicates that mind 
mapping stimulates the right brain 
hemisphere through the use of color, shapes 
and images. 

If all of this hasn't sold you, grab a piece 
of paper and some colored pens and give it a 
try. I bet you'll find the results rewarding. 
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Love 

of Literacy 

We're ready to change our 
name to "Project Matchmaker". 
Two Project Read couples 
brightened our office by 
announcing their engagements 
Our Can Ren2 came in one fine 
morni ng, but the gleam wasn't 
just from her smile. She was 
sporting a gorgeous engagement 
ring which former tuujr, Paul 
Rogers, had given her the night 
before. Love blossoms 
everywhere, but in this case it 
blossomed during tutor training 
sessions. Can and Paul aren't 
the only ones floating on cloud 
9. .Tutor Jerry Logia came 
in the other day with his student, 
Soma Espinoza. In a warm glow, 
they announced thei r engagement 
We're wondering what's been 
goi ng on duri ng those tutori ng 
sessions? Congratulations to 
both couples. Here's to a life 
filled with love, happiness and 
learning! 



WELCOME 

Welcome to Debbie Koenig, our 
new office manager. Debbie, who 
has been one of our tutors, 
started in mid- August and will 
add a lot to our "tremendous 
trio" your Project Read office 
staff. When you give us a call, it 
will probably be Debbie saying 
"Hi!" first, so say "Hi, Debbie: 
back 
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For Your 

Information 



THE TUTOR MENTOR PROGRAM 



You go to your mailbox, read your latest flyer from 
Project Read and discover that the next inservice meeting is on a 
day you can't come "Ratsi" you mumble to yourself, "that's 
something I really wanted to learn about ." Then y. u realize a 
vhole month will roll by before you're m touch with the folks at 
Proiect Read Suddenly, you feel like you're out there all alone 
tutoring by yourself. If this sounds like a familiar refrain you'll 
be happy to hear that our long awaited Tutor Mentor Program 
which offers a solution this problem, is finally m place. Asa' 
matter of fact, if you haven't heard from your Tutor Mentor yet 
you should probably be getting a call in the very near future 
The Tutor Mentor Program, which is based on the principle 
that we are all teachers and learners, has trained 13 veteran 
tutors who will hold monthly meetings for their groups These 
meetings will give you a chance to share some of your successful 
tutoring experiences and brainstorm any difficulties you've had 
teaching with approximately 12 to 18 fellow tutors. Additionally 
your Tutor Mentor or one of the tutors in your group will present 
a teaching strategy which can be used during your tutoring 
sessions. This is a great chance to bring your ideas to meetings 
to grve and get feedback, to learn and practice new tutoring 
strategies, to form friendships and to have fun all at the same 
time 

Remember the frustration of tutoring in isolation, of not 
having a friendly sounding board to bounce ideas off of? End 
that isolation now by taking advantage of this dynamic program 
When your Tutor Mentor calls to set up a meeting... come, learn 
and enjoy! 

Ve want to thank the following people who are our Tutor Mentors. 



Cris Logia 
Laurine Buada 
J^rry Logia 
Doreen Brown 



Christine Long 
Darene Fisher 
Robin Courts 
Margaret Bradbury 



Rob Weinberg 
Shirley Daudsor 
Brenda Strong 
Pat Becker 



too 



Project Read, North County 



Summer, 1990 



THE STUDENT WRITING GROUP 



During the early summer, Projec* Read 
had. a writing group of 6 to 8 learners. 
One of the things they decided to do 
was to write articles for the newsletter. 
The following is an article written hy 
one of our students, Frankie Haynes 




The group consists of six learners and one staff member. Our first 
meeting we got acquainted and set up ground rules. Then, once we felt at 
ease with one another, we started discussing different writing techniques 
for preparing letters, poems and stories by using these ground rules. 

1 . Pick a subject. 

2. Think of five different things to write about concerning the subject. 

3. Write on all five thoughts. 
A. Conclude our writing, 

.We would like the opportunity of you sharing your writing and we 
sharing ours with you. 



Tnank you. 

- hy Frankie Haynes 
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Project Read, North County 



Nov/Dec 1990 




As human beings, we all like to have our efforts acknowledged. If you missed the 
Celebration Dinner , you missed our chance to thank you for all that you give to your 
learner and Project Read. We were also surprised and delighted to receive a certificate 
of appreciation from Congressnan Lantos for our 5-1/2 years of service to the community. 
Thanks to all of you for your good work. 

As Fall arrived with its reminder of abundance, we also received tne good news that 
Governor Deukmejian signed AB3381, the bill which, among other things allows for the 
library literacy programs to continue to receive some state funds after the initial 5 year 
start-up period. This will allow the local-estate partnership to continue and will enable 
us to apply for funds to cover our shortfall this year. Now we can focus on our exciting 
year ahead and take a fundraising breather. 

We have 3 major projects to focus on this year: Adult learner recruita»nt. Workplace 
Literacy, and the development of Tutor Support Materials using integrative learning 
approaches. We would like to invite your input in any one of these projects. 

After 5-1/2 years of operation we are finding that we have fewer of the learners who 
see a TV ad and call us right up. We are now needing to reach those who have more fear or 
other barriers which interfere with their ability to seek help. We'll be formir^ a 
Project Read Advisory Board of learners and tutors in the next month. The first task of 
this group will be to help us develop an outreach system to do a better job of reaching 
adult learners and tutors. 

Secondly, we plan to continue our focus on workplace literacy efforts that began with 
our ajsiness Breakfast last Spring. We work with a group of professional and business 
representatives called the North County Literacy Council. We would like to develop a 
greater awareness campaign and at least one pilot program in a work site in North County 
this year. Please call Leslie if you would like to be involved in developing this 
project . 

And, finally, we hope to receive grant funds to write a tutor manual to help support 
our new integrative learning approach to tutoring. We will need tutors to share their 
activities and ideas, try out different approaches, and react to our written drafts. If 
you are interested in this project, please talk to Holly. 

Your insights and ideas are always welcome. Please join us as we continue to develop 



our program. 
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Quotable Quotes — 

Enrique Ramirez said: 

"One of my goals war. to 
be able to read to my son 
and now I'm reading to him; 
he reads to me. " 



Penny Rivers said: 



"I came 
because 
understand 
reading. 



to Project. Read 
I couldn't 
what I was 
I had just 



graduated -from city college^ 
being a college graduate, 
you'd think I could read, 
but I couldn't. Since I've 
learned how to read, I've 
got involved in many o-f the 
stud/ programs at the 
1 ibrary. " 




Thanks for all of the 
help on our wonderful 
Celebration Dinner. A 



special thanks 

people on the 

comm i t tee : 

Doreen Brown 
Kay Olson 
Daie Sheenan 
Andrew Tamayo 
Lyn Watson 
Cora Wong 
We want to 

those folks who 

the many Jobs 

putting on a 

the kitchen 



to the 
planning 



also thank 
did one of 
involved in 
dinner — all of 
helpers, table 



setters, decorators, cake 
bakers and the clean up 
crew. 

Thanks also to Kay Olson 
for making the hot air 
balloon that was on the 
stage; Andrew Tamayo, R. 
Oliver Raima, and Michael 
Reformatio who Played music 
for us; and last of all 
thanks to Betsy Darr and 
Girls Scout Troop 227 for 
al 1 of their help. 
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It was October 5, 1990, Awards Night, when 
tutors and learners gathered together to 
celebrate the accomplishments of Project Read. I 
was looking forward to spending time hearing 
other people 's success stories and maybe setting 
a chance to sliare some of my own. 

We all enjoyed a delicious meal prepared by 
the anonymous kitchen e 7 /es. flinisters prayed. 
Politicians spoke. Leslie turned the "Project 
Read Fairy" loose on some unsuspecting tutors 
1 ike Margaret Bradbury. Coty Gum, the master 
of ceremonies, then took the floor. Several 
learners related their successful experiences 
during tfie past year, about trips to Washington 
D.C., and organizing programs for the workplace. 
Leslie and Joan handed out awards to everyone in 
the program. The Drum and T-shirts were for 
sale. The highlight of the evening was the 
awards ceretnony 3rd in particular the Penny 
Anderson Award. Learners and tutors received a 
copy of Vie Drum , or a Project Read mug a 
Project Read portfolio. Joan had the honor of 
anouncing the nominees. As she spoke abajt how 
privileged she felt to be c-ible to do so, I was 
thinking how I felt to be a part of this vital 
organization. How dedicated and giving these 
people must be and how so typically American we 
were . People he 1p ing each other to become 
better persons. Then through the mists, I 
became aware of my name being announced as one 
of the nominees. What a complete surprise! 
Joan made all of the nominees sou/id so very 
special. The most special of all was Enrique 
Ramirez J the Penny Anderson Award winner. And, 
you know what, we are special, each and every 
one of us. We care and we care enough to try 
to make a difference. We all share in the 
awards and rewards from this program. 



Spotlights : Good Fairy Dust # 

Some of the folks who were honored this 
year, sprinkled with good fairy dust and 
spotlighted at our dinner were student /tutor 
teams that did what they set out to do and 
graduated within the last couple of months. 
Congratulations to Melody Ful ler and Margaret 
Bradbury, Cedrir Goo and Rob Wpinhera on hard 
work and great accomplishments! 

Not all of the people we honored with our 
famous spotlights were student/tutor teams. 
Butch and Joan Broc h^i are a husband and wife 
who are both tutoring and have learned a lot 
from their experiences. Thanks for all of 
the good work, you guys! 



:RLC 
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Welcome! 



Welcome to the following 
folks who became tutors 
during September 1990. 

Tony Botteri 
Judy Collins 
Teresa Derivera 
Charles Flippen 
John Fontana 
Liz Gaffney 
Mary Ann Hardy 
Joyce Harnett 
Mildred Hoffman 
Karina Loebus 
Kate Mariani 
Debra Milton 
Christine Morgan 
Elisa Norton-Diez 
Michele Pender 
Dorothy Reed 
Kimberly Seitz 
Doris Straus 



Origin of Words 
Pupil 

Do students look 
like dolls, sitting 



one 
did. 
came 
word 



quietly? At 
time maybe they 
The word pupi 1 
from the Latin 
pupi 11a, meaning a 
"little doll". 

Take a close look 
into a friend's eye 
and you 1 1 1 see your 
own reflection. The 
Romans named the 
pup1 1 in the eye for 
the miniature 
Picture of ourselves 
that is reflected 
there . 

-Cathryn Kaye, 
Word Works 
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There was lots of pin action at Serra Bowl 
on Saturday, October 20th, when Project Read 
Learners, Tutors, Sta-ff and theeir families 
made strikes, spares and gutter balls for 
literacy. Lots or funds were raised for 

literacy programs and a good time was hadjby 
all- The Project Read teams were: 



CI iff Ferreira 
Irene Flippen 
L i sa F 1 i ppen 
Mi kc F i l ppen 
Bruce Rol 1 in 

Gene French 
Clare Gallagher 
Jennifer Mi les 
Wal ter Mi les 
Cora Woncj 



Cris Logia 
Jerry Logia 
Sonia Logia 
Dorothy Reed 
A n drew Tamayo 

Hoi ly Fulghum 
Debbie Koenig 
Mary Redf ear n 
Marianne Robatto 
Luis Wong 




Awards were given to : Dorothy for Hi ghest 
Score, Jerry for Largest Single Pledge, C 1 i f -f 
^or Most Sponsors, Walter for Last Strike, 
and Holly for First Gt tter Ball. 

Thank you, Bowlers, for making this event 
successful and thanks also to all of those 
who. made pledges to the Project Read teams. 




Tutor, Myrtle A, recently 
passed her state licensing exam 
and got her nursing license. Her 
student, Oscar , cheered her on all 
the way. Congratulations, Myrtle ! . . . Joan 
and Henrik have worked so much on visualization that 
it comes as no surprise that Henrik is "seeing more 
words on cartons, on materials of all kinds and can 
visualize their spelling much better . "« .. Kim E. reports that 
her student, Ken , was excited to find a story in The Dreams 
in Our Book which is so like his own life. Kim writes, "It 
was a very positive experience for him to read about 'omeone 
else with the same problems . 11 .. .Now you can find Alicia work- 
ing in a bank. With the help of tutor, Harriet W. , Alicia 
recently passed a training course for bank-tellers, cashed in 
and got a job as a bank teller. Good work, Alicia !.-. . In 
September, Walter's poem from The Dreams in Our Book was pub- 
lished in an article written by Paul Kiley , the State Lib- 
rary's Literacy Specialist, for TV producers in a magazine 
called The Producer's Guild Magazine. Way to go Walter! 
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r Calendar ~ 

NOVEMBER 




Thurs., Nov. 1 
7:00 - 9:00 pm 

Nov. 8, 10, 15 
and 29 

Mon. , Nov. 12 

Mon., Nov. 19 
7:00 - 9:00 pm 

Nov. 22 & 23 

Tues., Nov. 27 
7:00 - 9:00 pm 



Tutor Training //5 
West Orange Library 

Tutor Training //l, //2, //3, H 

Serramonte. Library and West Orange Library 

Veteran's Day - Library Closed 

Spelling Workshop offered by Joan Sheldon Conan 
Serramonte Library 

Thanksgiving - Library Closed 

National Issues Forum - "The Competitive Edge 11 
Join us in a discussion on how v?e can maintain 
a competitive edge in trade. Serramonte Library 



DECEMBER 




Wed., Dec* 5 
7:00 - 9:00 pm 

Wed., Dec 19 
5:00 - 7:00 pm 



Lumatron Workshop offered by Dr. Downing 
Discover how this exciting tool may enhance 
learning. West Orange Library 

C hristmas Party — Help us celebrate the Christmas 
season by bringing in linger food and good cheer 
to share. Tutors, students, family and friends 
are welcome. West Orange Library 



Tues., Dec. 25 Christmas Day - Library closed 



NATIONAL ISSUES FORUMS 



On November 27, 1990, you'll have a unique chance to share your 
ioeas with fellow tutors ano stuoents in a national issues forum 
discussion on "Re-gaining the Competitive Edge". Explore the issues- 
answer QUESTIONS THAT MAKE A DIFFERENCE. 

how can we, as a nation, become more productive? 

What basic skills do our schools need to offer to help us enter 

into a competitive market? 

What happens to people who don't have these skills? Where do 

THEY FIT? 

REGAINING THE COMPETITIVE EDGE: 
Are We Up to the Job? 

Participate in a discussion about some of the most critical issues 
facing our nation. 

JOIN US ON NOVEMBER 27, 1990 AT THE SERRAMONTE LIBRARY 

7 j 00 - 9:00 PM 
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At the celebration dinner, Jerry Logia, a keynote 
speakers, talked about a dynamic way to get new ideas 
for your tutoring sessions — the tutor mentor meetings . 
jerry said, "we're finding new ways to make learning 
more interesting, ways to help people remember mcre . 
These topics are what we cover in our Tutor Mentor 
meetings." The Tutor Mentor program comes from the 
Integrative Learning program, a part of "the New 
Project Read". What is Integrative Learning?. . .a way 
to desi gn learning around the whole student using as 
many different ways to teach as possible. 

One of the newer techniques that we're working with 
is using music to help students readc research has 
shown that classical music actually increases the 
amount of learning a person can do. while your left 
brain is paying attention to reading, your right brain 
is listening to music. the result is more effective 
learning since your whole mind is activated. 

we recently bought some classical music tapes and 
tape machines which can be checked out for tutoring 
sessions. Give us a call and talk to us about using 
music with your learner. the results may surprise 
you. . .and when you hear from your tutor mentor about a 
meeting, go! i'm sure you'll be pleased. 



Lost Books Call Home!! 



OUR BOOKS BACK. DO YOU REALIZE 
OUR BELOVED TUTORS, HAVE OVER 
WORTH OF BOOKS CHECKED OUT AND 
IN THESE BELT-TIGHTENING TIMES, WE 
Y BOOK WE CAN GET OUR HANDS ON. 
BOOKSHELVES, YOUR COFFEE TABLES, 
BEDS. YOU CAN EASILY RETURN THE 
OUR LOCAL LIBRARY. JUST TELL THEM 
E BOOKS TO PROJECT RbAD . 

WE NEED OUR BOOKS! 




We need 

THAT YOU , 

$2,000.00 

OVERDUE? 

need ever 
Check your 
under your 
books to y 
to send th 
Remember, 




Don 1 1 forget your civic duty — GET OUT 
THERE AND VOTE, Remember, your precinct 
polling place will be open from 7 am to 8 pm 
on Tuesday, November 6, 1990. You can pick up 
"Election Extras" put out by the League of 
Women Voters at you local library for help 
understanding some of the issues in the 
upcoming election. 

. YOU CAN MAKE A DIFFERENCE IF YOU VOTE! 



Tutor Tips 



Althouc.h oral reading. Is 
Important, it's equally 
important that we give our 
students an opportunity to read 
silently. After all, how much 
time do you spend reading 
aloud.. .probably not very much. 
So, it's important to enourage 
your students to read silently. 

Here are some fairly easy 
ways to guide your students 
through silent reading and to 
make sure that they understand 
whet they've read at the same 
time. 

1 . Ask the students to read the 
title of a story or the first 
sentence of a paragraph. 

2. Turn the title or 

. sentence into a question 
(be sure you've read the 
the materials ahead of time, 
so you can ask an 

appropriate or helpful 

question). 

3. Ask the students to read 
silently to find the answer 
to the question. 

You can use these same three 
steps, paragraph by paragrph or 
section by section, until the 
students are comfortable 
reading silently. They'll begin 
to enjoy it, because they've 
been challenged by a question 
and have a specific answer for 
which to look. Soon they'll be 
reading silently with success. 
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Project Read 

South San Francisco Library 

840 West Orange Avenue 

South San Francisco, CA 94080 

#497 




Staff Members 



Leslie Shelton, Director Joan Sheldon Conan, Trainer 
Holly Fulghum-Nutters, Student/Tutor Coordinator 
Debbie Koenig, Office Manager 

Project Read is a service of the libraries of South San Francisco, 

Daly City and Pacifica 
(415) 877-5329 



T-Sh 5% t and Book Order Form 



We aire now accept ing oorxiers for the 
new adult learners' book: H-IE DRUM 

We ail so have some PROJECT READ 
T — SHIRTS (turquoise with at white 
1 o<go> ) ava i 1 ab 1 e - 

Please use this order form and bring to the Project Read Office along with 

payment. 

each The Drum $ 6.00 donation each Total $ 



each T-SHIRT $12.00 donation each Total $ 

(Size: Med. /Large /X-Large ) 

Please make checks payable to Project Read. Thanks. Total $ 
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RETURNING THE JOY TO LEARNING : 
7&sy\entb*r//y &ur (genius 

Many of us have heard the painful stories that our students tell 
of their failure to learn to read and write during their school years. 
Until recently our society and our educators blamed them for their 
failure to learn. Educators developed labels and newl^ecial ties for 
teaching defective learners." Only now, as researchers begin to un- 
ravel the complexity of the brain and to understand how many different 
ways we learn, do we realize that it isn't the learner who is to blame- 
it is how they were "taught." 

Literacy programs are full of people who didn't learn successfully 
from traditional teaching methods. That is why our work is so chal- 
lenging. As we have designed and refined our process for traininq 
tutors over tne past 4 years, we have tried to prepare tutors to 
respond to the individual needs and goals of learners. But most of 
the teaching texts for adult literacy students are based on the old 
traditional teaching methods that didn't work for our learners as 
children. We have used these materials because they have been avail- 
able and provide a lot of tutor support. But now its time to take a 
look at how to apply the newest and more effective teaching technolo- 
gies to our work. 

With the help of a $25,000 Federal Grant from the Dept. of Educa- 
tion, we are ready to do just that. In mid-November Peter Kline a 
major innovator in the educational field, will join us for three'days 
of consultation and training. Peter is the founder of Integrated 
Learning Associates and author of the provocative book, The Everyday 
Genius. His premise is that we are all successful learn ers and have 
experienced the natural joy of learning. But most school settings 
unintentionally take the joy out of learning. He has trained teachers 
throughout the nation to "integrate" a variety of teaching methods 
• that engage their students' varied "intelligences." His work has 
been especially effective in inner city and ghetto schools where stu- 
dents and teachers know the failure of traditional methods. One such 
school is the Guggenheim School in southside Chicago. The principal 
had this to say about the impact of Peter Kline's work. "The teachers 
loved Peter and embraced Integrative Learning with great enthusiasm, 
and the rest is history-or at least the beginning of a new era of 
achievement and hope for our students and our schcol. The impact on 
the school even in the first year was dramatic. Our student atten- 
dance rate rose to 94%, a very impressive rate for an inner city 
school. And our growth rate in reading and math rose spectacularly " 
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The first phase of our work with Peter will be to provide an oppor- 
tunity for students and tutors to experience integrated learning 
techniques firsthand. Peter will be giving a day-long workshop on 
Saturday, November 18th in the community room at Serramonte Library, 
(Although the library is closed for shel* repairs, the community room 
is open.) The workshop will be limited to 40 participants. A separate 
sign-up form will be sent out later. 

This is a unique opportunity for all of us to learn from an expert 
and remember our own genius. In addition, our work together has the 
potential to have a major impact in the adult literacy field. Although 
Peter has worked with primary schools and adult education programs, 
we are the first volunteer literacy program in the nation to try to 
design a tutoring process based on integrated learning techniques. 
Join us for the adventure. It is sure to be fun and challenging. 




— PROJECT READ STAFF 

Holly Fulghum-Nutters Leslie Shelton Joan Sheldon Conan 

Student /Tutor Coordinator Director Tutor Trainer 

Cari Renz 

Office Manager 



Goodbyc...Hello 

t's time to say good-bye to Marianne Robatto who has 
worked as our Administrative Assistant for the past 2\ 
years. Marianne's warm and cheery voice greeted most of 
you through that time. We wish Marianne the best of luck 
as she explores new career options. 

It's also time to welcome Cari Renz who's taking over 
the position. Cari, one of oir newer tutors, heard about 
the job opening at the Celebration Dinner and decided to 
apply. She comes to us with a wealth of experience work- 
ing in the corporate world. Most recently, ' h e served as 
a Client Services Representative for First Data Resources 
in San Mateo. We know you'll enjoy getting to know her. 
Wei come, Cari ! 
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Celebration Dinner 

Leslie received this letter from Maggie Ranahan after the Project Read 
Celebration Dinner. It captures the exci tement of the evening, 

Dear Leslie, 

What a great dinner! Magic and everything! 
* It amazes me how every year the Academy Awards in Hollywood drags on 
with all the professional talent and money :'.n the world and still they 
^ have to work so hard to catch a special moment or two. 

And the Project Read Dinner, our Academy Awards night, starts with 
special moments the minute you walk in the door. There was more sanctity 
in that room last night than in most of our churches! 

One special moment I'd like to recapture was the little catch in your 
voice near the end of Isaac's story, I had followed the beginning, but I 
confess I was daydreaming a little when the catch in your voice brought 
me back like a rocket. When I came home I jelled down the Project Read 
Dream Book from my shelf to look for the Isaac Gaston Stories, I thought 
to myself, "This is the same way we seek ou:: the authors we respect, I 
might as well be searching for a certain Mark Twain story," I re-read 
"Disneyland" and found the line where I had been daydreaming and you had 
been responding to beauty and depth in simp'.e, honest writing. 

I went to page 49 and read "Being Kids" and thought again of that 
quietly proud man who stood and shared some magic. I thought, "This is 
a great writer. I nearly missed the visualization of his Tennessee 
childhood and his family standing with shin .ng eyes waiting to go to <fc 
Disneyland... ♦ * vV 

* Take Care ' ^ 

Thanks to all of the wonderful volunteers who helped us pull off a very 
successful ev^iing. I hope you all got one of our new Project Rea< mugs. 
If you or your student doesn't have one yet, p ease stop by the o'fice to 
pick one up. QQty ^iV^T 
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New Readers Council 




How much can our students accomplish? The New Readers Council (N.R.C.) 
is a group of adult learners from literacy projects all over the Bay Area 
who have never stopped to ask themselves that question, but simply go 
about doing what has to be done. Their combi led efforts have paid off in 
big ways for learners all over the Bay Area. The Fi rst Bay Area Adul t 
Literacy Conference which was held last March, is an example of one of the 
things the N.R.C. has done. It was planned by and for adult learners and 
the enthusiasm and excitement it generated ar? still being felt. Currently, 
the N.R.C. is not only thriving, but continui-ig to accomplish more and 
more. They recently published and distributed a newsletter to adult learn- 
ers in the Bay Area literacy projects. Your students should have received 
a copy in the mail. Ask them to bring it to your next tutoring sessions. 
It has wonderful material in it. Encourage yojr students to join the N.R.C. 
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interest*. .their favorite Bible verse, a poem or song. 
They could rewrite their address book in cursive or you 
could help them write out thank you letters or greeting 
cards in cursive. 

Have them try sustained writing. Give your students 
ask them to write for three minutes 



1 



3D 



a piece of paper and 
Don't let them stop for anything. If 
they get stuck, they can write a word over and wer again until they go on 
to something else. Be sure to tell them that you're not judging their 
writing, so spelling and grammar don't count. Sustained writing is only to 
exercise the writing muscle. 

Try sentence completions with your students. Before asking them to write, 
talk out each sentence with them. Give them a sentence opener like, "I 
wish..." and find out how they complete it. Then have them write out the 
sentences in cursive. If they're beginners, write the sentence for them and 
they can copy it in cursive. Try some of these sentence starters. 
I bel ieve. . . I will . . . I know. . . 
I hate... I think... I want... 

Have your students copy a language experience story in cursive. Language 
experience is the perfect piece of writing to use, because it's fille'i with 
thei r own words . 

How should you evaluate their handwriting? The main criteria is 
whether it's clear and easy to read. Concentrate on correcting those 
features which make reading hard. Be flexible about accepting variations 
in style as long as they don't interfere wi th 1 eqi bi 1 i ty ♦ Each letter 
should be appropriately spaced and proportionate to one another and well 
slanted. 

The Laubach book provides plently of practice. Check it out and enjoy 
smooth, automatic writing. 

-Holltj FuZghum-HuttzAA 




Reminder... 




Because we're using a new computer 
system so we can report to the state more easily and 
continue to be a part of the California Literacy Campaign, 
we need more information on our students. Please fill 
out the application forms you received in the mail and 
return them as soon as possible. Thanks for taking the 
extra trouble and welcome to the computer age. 
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It all started with a question* Could our students learn 
more quickly and more effectively if we taught tutors to use 
newer teach ing strategies based on brain research and 
learning theory? We could see some students making progress, 
but others seemed frustrated by the Laubach Method, wh'ch 
basically teaches reading the same way they were taught as 
children • 

We asked this question to ourselves 2 years ago, and received 
a federal grant this October to see if we could find an 
answer. Our project, called n Excellence for All n focuses on 
revising our training model so that we can introduce 
Integrated Learning strategies to tutors and learners. As a 
part of the grant we are working with educator Peter Kline as 
a consultant. During his visit in November it became 
apparent that in changing our training model we would, in 
fact, need to refine the structure of our whole program. The 
model, as it is evolving, looks at all the parts of Project 
Read, and connects them in a way that we hope will make a 
more supportive, integrated whole. 

This is how the model looks. 



What we discovered as we discussed how to present integrated 
learning ideas in training, was that ue couldh't fit 
everything into the basic training. This meant we needed a 
way to continue to teach these ideas over a period of time, 
and also share this approach with our current tutors. Enter 
the Tutor Mentor idea. 
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TUTOR NEWS ~ January /February 1990 



A basic philosphy of Project Read is that we are all teachers 
and learners. With this in mind, the concept of the Tutor 
Mentor program is to use tutors to teach fellow tutors* The 
plan is to select and train up to ten tutors who will then 
conduct monthly Tutor Mentor Meetings to teach new strategies 
and provide a setting for sharing and brainstorming. 

Although our monthly tutor inservice programs have been 
designed to present fresh ideas and provide support, only 20% 
of our tutors are able to attend these. In the Tutor Mentor 
program, every tutor mentor will have a small group meeting 
each month with the same 15 peer tutors. The group itself 
will choose the date , time and meeting location . Our hop e is 
that these groups will provide more support and break the 
isolation some of our tutors feel. It will also stimulate 
the excitement of learning from one another. We hope to have 
groups ready to begin in March. These mentor group meetings 
will not take the place of tutor inservices. However 
inservice programs will be offered in a different way. Enter 
the Creative Learning Center concept: 

The Creative Learning Center is designed to set aside two 
evenings a month for learner activities at the Project Read 
Office, One evening would be for learners only. Possible 
activities would include opportunities to try out some of the 
new learning techniques, attend the Read Out/Speak Out dis- 
cussion groups, participate in leadership training programs, 
or join a writing group. The other evening of the month 
would be workshops, discussion forums, or other activities 
open to both tutors and students. This is where tutor 
inservices would fall. 

Although we have been doing many of these things as special 
programs, they would be organized under the umbrella of 
either Tutor Mentor meetings or Creative Learning Center 
activities • 

We would continue to round out this support model with social 
events such as the Celebration Dinner, Holiday Party, etc., 
and with individualized consultation with Holly or Joan. We 
hope this model will allow us to share our creative resources 
more fully, and integrate learner activities into the program 
in a more direct way. We welcome your thoughts and comments. 
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Daly City/South San Francitco Pablie Librarian 
840 W. Orangt Ava. 3. San Francisco C A -877-6329 



I was being interviewed the other day for an article for 
the Library Journal about how our program uses the National 
Issues Forums with students. After some discussion the 
interviewer asked me what impact the forums had on our 
learners, so I described Enrique Ramirez's journey to 
Washington, D.C. last April and his opportunity to speak on a 
panel at the White House. When I told her that one of the 
things that Enrique was most proud of was being able to vote, 
she was really moved. But her next oomment caught me off 
guard. She said, "Wow, that's the kind of thing that gives you 
goosebumps, but as writers we need to be impartial. 11 

This gave me pause, but we went on to disouss the bene- 
fits of bringing adult learners together to "work through" 
oritioal issues. Then I made the fatal mistake. I mentioned 
the word empowerment. In fact, I was quoting a reoent library 
poster whioh says, LIBRARIES: EMPOWERING PEOPLE. She respon- 
ded by saying that empowerment was politioal - a word 
democrats used and republicans reaoted to negatively. 

I suggested that literacy programs help people become 
more fully functioning human beings, and that forums teaoh 
people to gather information and think about consequences. 
These qualities make people better citizens, in faot they are 
orucial for a successful democracy. How is it then that 
helping people function more effectively and successfully is 
oonstrued as "political 11 ? Here in a land that prides itself 
on the process of democracy have we forgotten that everyone 
has an equal voice, and that this is a government dependent on 
publio participation? What happens when politicians think 
they know more than the citizens, when they forget about the 
little guy? Literaoy supports an aotlve, healthy community. 

Politios aside, Mrs. Bush was in Southern California 
reoently and visited a group of learners in library programs. 
We sent a copy of Dreams in Our Book, which some of our 
learners signed. A thoughtful thank you note from Mrs. Bush 
arrived today saying, "You are all doing suoh fine work for 
literaoy in California." Keep up the good workl 
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The New Tutor Training 




As with most things in life, there is always room for improvement; and with 
respect to the tutor training program, Project Read has done just that,. Work- 
ing with Peter Kline and keeping in mind that we are all learners, the staff 
has expanded, revised and updated the training program. The new tutor train- 
ing program keeps the best of the old training and introduces new concepts 
on the learning process as a "whole. The new training covers core concepts, 
types of intelligences, learning styles as well as barriers to learning. The 
new training also advises tutors of the importance of listening to their 
learners as well as suggesting games and other activities to help stimulate 
interest. The new training is a great way to start the new decade on a 
positive note. _ 

-JoAAy Logia 





PROJECT READ STAFF 
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Love Letters 

We received this from one of our tutors in his Tutor Journal, 

My student didn't come along at exactly the best time 
in my life. Right now my life is pretty jammed up with fl^^B 
work, family and a job search. I've got precious little V^^W 
time for myself or those nearest to me, it seems « None 
of this is the doing of my student, of course. I volun- 
teered to do all this and to tutor her. 

I have to say there are times when she cancels and I'm 
relieved. Then I get it together and go and darned if I'm 
not glad that I did afterward! Driving home after each 
session, I'm filled with an undeniable and inescapable sense 
of gratification and purposefulness. It's difficult to ex- 
press the feeling exactly, but I like it more each time. 
It's as though what I'm doing, in some small way, really 
counts for something. I'm not experiencing a lot of that 
elsewhere in my life right now. In that sense my student 
may have co"Z along at just the right time, mm 
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